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An Examination Of Ohio State's Undergraduate Accounting Education Approaches 
(Traditional Vs. Nontraditional) And The Impacts Of Each On Students 
Instead of the technical (traditional) focus present today in accounting education, 
practitioners want educators to place more emphasis on developing communication, 
interpersonal and intellectual skills of students (nontraditional). This study's purpose was 
to evaluate Ohio State's regular (traditional) and honors (nontraditional) undergraduate 
accounting programs through its alumni's reactions to specific questions about their 
undergraduate and professional experiences, all in an effort to determine which program 
is more effective in preparing students for accounting careers. After analyzing the 163 
survey respondents' answers, statistical support was found for the four hypotheses of the 
study. Thus, (1) honors students were more satisfied with their undergraduate 
curriculum, (2) honors students felt their undergraduate education prepared them for an 
accounting career to a greater extent than regular students did, (3) honors students were 
more likely to pursue graduate degrees at top business schools and obtain professional 
certifications, and (4) honors students felt that they were more successful in their careers. 
This thesis is dedicated to my """"'pn'tc endless support 
",11',"'''1''/1 the most. in the ways 
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CHAPTER I 
Accounting Education History and Current Reform Movements 
Accounting education change has become something of a buzz phrase in recent 
years. I Accounting practitioners have called for fundamental change in accounting 
education. Instead of the technical focus evident in many undergraduate accounting 
programs today, they want to see an emphasis on developing communication, 
interpersonal, and intellectual skills students as well as broadening their knowledge 
of this movement in accounting education has summed up 
by Nelson below: 
The American Accounting Association (AAA)'s Bedford report (1986), 
national well-known white paper (Perspectives), 
recent study by the Institute of Management Accountants (IMA 1994), the 
",,,.',VH, funding and statements of the Accounting 
Commission (AECC), the creation and unprecedented 
Teaching and the the new accreditation 
requirements of the American Assembly of Collegiate Schools of Business 
(AACSB), the recent in growth of Federation of Schools of 
(FSA), the I50-hour movement all evidence both the 
and the magnitude of current efforts to address 
However, the concerns about accreditation and student preparation are not 
as new as they might seem. Apparently, accounting not fulfilled all 
expectations of leaders in the profession for the 100 years. 
When the accounting profession was in its infancy at the turn of twentieth 
century, one of the most controversial Issues was the educational qualifications for 
I Irvin T. Nelson, "What's New About Education Change? An Historical t'pr'onp,'Tl " 
~~!llli:!R.!:!Q[!lmt!§' December 1995. 
2 Irvin T. Nelson. 
certification, including rip""",,,,",,," requirement and proficiencies to be tested by 
the qualifYing examination. 
With 
At that time, 
(1979,152), most 
required entry 
examination then 
included tests of 
(including quadratic 
English history; 
higher math, and 
to accounting historians 
[Certified Public Accountants] 
the proficiencies 
in Scotland. 
ability; proficiency 
knowledge 
two fields chosen 
objectives in mind, American practitioners 
examination 
algebra 
Latin, and 
languages, 
to promote teaching 
accounting in universities. However, most university administrators at that time felt that 
the arts and sciences were n,.,., .... "",. subjects for higher education believed that 
education was neither nor desirable careers. Thus, 
accountants either directly UU<Ul' ... " .... '1"IroP"",.rrAT'" the first 
no sooner had the curricula begun to be universities 
practitioners were noting disapproval of its narrow, technical focus. Instead, 
believed accounting required of a "wide range of and minds 
to think analytically and t'('''''1,<:,I"1''1 
many preferred to narrow, 
within combined with the ".v.v ... "v,", amount of 
income tax legislation numerous F ASB statements the 
continued the trend away liberal education. a 
dilemma: "breadth vs. depth of learning vs. 'VV"-"'A~"" 
3 Ibid. 
4 Ibid. 
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coverage."S The CPA exam also contributed to the focus on technical training because 
schools further began to compete against each other for ranking and prestige based on the 
pass rate of their graduates. Since the exam's focus was not on critical-thinking or any 
other form of such analysis, educators continued to focus on memorization. Only 
recently did the exam even begin to test writing skills. 
With the recent concerns and studies undertaken by various organizations to find 
solutions for this problem, the AICPA's (American Institute of Certified Public 
Accountants) membership voted in 1988 to require applicants for membership after the 
year 2000 to have 150 semester hours of education. The 30 additional hours required by 
the AI CP A will not, in theory, represent more specialized accounting courses. Basically, 
this movement represents a political compromise which does not equate to a graduate 
degree but which is patterned after professions such as medicine and law, wherein 
technical training is built upon a foundation of four years of broad, liberal education.6 
According to Irvin T. Nelson: Although today's leading accounting professors 
teach their students how, not what, to think; these professors remain in the minority.7 The 
vast majority teach students what to think, wherein students begin to have misperceptions 
of what accountants actually do in their careers. For example, a 1995 study of two 
introductory financial accounting courses at York University in Toronto examined 
5 Ibid. 
6 Ibid. 
7 Ibid. 
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courses that taught essentially the same information (even using the same textbook), one 
using the traditional approach and the other, a nontraditional approach. 
Descriptions of the two courses were as follows: 
Traditional: The first course was primarily in a lecture format with little 
opportunity for discussion. Instructors responded to questions, and 
students sometimes made comments on the material presented. About half 
the class time was spent on lectures and the other half on technical 
procedures. Case studies were seldom used. Homework problems were 
mainly procedural and came from a preparer's perspective. The mid-term 
examination was mainly procedural. .. directive questions covered issues 
like the accounting model and accrual accounting. 
Nontraditional: The second course did not have a lecture format and did 
not emphasize the procedural aspects of accounting. Students were still 
responsible for learning procedures in weekly tutorials and homework 
assignments, but it was not enough for them to know procedural details in 
order to succeed in the course. Some procedural questions were included 
in examinations, but development of and testing of critical thinking and 
problem-solving skills were central. Instructional tools in the 
nontraditional course, especially prescriptive mini-cases--short scenarios 
described in one or two pages--emphasized some skills that today's 
accountants need. Students were assigned roles to play. Writing skills 
were also emphasized. Cases placed a premium on problem identification 
and analysis, consideration of alternatives, discussion of implications and 
recommendations. They were not data intensive. Since the cases were 
often discussed in class, oral communication skills were also emphasized. 
Students were encouraged to work on cases in groups, so they came to 
appreciate the importance of working with others and improving their 
interpersonal skills. Though some lecturing was necessary to provide a 
foundation or framework for analysis, or to clarify difficult points, the 
lectures were always augmented by extensive discussion.8 
From reading these descriptions, the two courses can be applied to Ohio State rather 
easily--the nontraditional course is applicable to the undergraduate honors program while 
the traditional course is more applicable to the regular program. The results of the study 
showed that the teaching approach significantly affected students' perceptions about the 
8 John Friedlan, "Steeped In Tradition," CA Magazine, September 1995. 
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public accounting profession. John Friedlan discovered, among the 
the traditional teaching is "at best, ineffective and, at worst, 
findings, 
as far as 
communicating to students the skills they need to succeed as professional accountants is 
concerned."9 More to the nontraditional course model, based on this pedagogy 
issue, it would appear as if honors program provides students from Ohio State with 
better education in preparation for accounting careers. 
comment to another concern in accounting education today--attracting 
bright people who "fit" the accounting profession. By having the traditional that 
can n13"P1"'''TP misleading perceptions about accounting careers, 11""""1""" are a 
disservice to their students. Of course, one reason not to ..... , .... l".'-' the traditional programs 
stems from the --n,""""''''' 
behavior .. .if finns 
between 
wanted broadly educated 
statements and their 
they would liberal arts 
However, when making any considerations regarding which 
better, it would be best to look at any products (graduates) from such 
of program is 
Since 
Ohio State has Ollen:~a an honors accounting along the of the nontraditional 
1960s, as well as a traditional referred to as "regular") course since the 
accounting the same faculty-the "honors" a subset of the " it 
serves as an ".,,'''''v''',",''' source for a study comparing 
9 John Friedlan. 
10 Ibid. 
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two curriculums and 
drawing inferences about which one proves to be suited for today's accounting 
environment. 
rest of this thesis is which focus on study 
II different hypotheses of the study. III 
discusses study's target population as well as the development of its survey. 
IV notes results of the survey res:ponsl;;~s and draws inferences. 
summarizes conclusions while 
. . Improvmg State undergraduate curriculum. 
6 
CHAPTER II 
Hypotheses and Survey Development 
In between honors and accounting 
students after following three general areas were 11"'1~"''''''''' to key 
areas on which to 1) Undergraduate Experience, 2) 
Education/Certification, 3) Career. Based on the recent 
accounting education accounting profession, the following four " .. " .... ttl""""·,, were 
generated: 
Hypothesis 1: ......... ,"'" • .., are more satisfied with their undergraduate 
than are 
Hypothesis 2: 
them for an 
undergraduate education 
do the regular students. 
Hypothesis 3: are more likely to pursue graduate at top 
obtain professional certifications than 
Hypothesis 4: more "successful" careers and consider 
more do regular program students. 
Hypotheses 1 and 2 are a function of studying the quality of the 
undergraduate experience while 3 addresses the question of post-
undergraduate education and careers. Within each of these 
hypotheses, there are UU.,:<IVH to A more detailed 
discussion of the hypotheses 
Hypothesis 1: Honors students are more "'''I;:).1.''''U curriculum 
than are 
"Satisfaction" with an is hard to define. This 
is to ambiguities in what components an accounting program 
7 
satisfying to students. Granted, it is both a subjective measurement and the degree of 
satisfaction can vary over time. F or purposes of this study, satisfaction with an 
undergraduate accounting program was represented by the areas of extra-curricular 
involvement, teaching impact and technical knowledge acquired. 
Extra-curricular involvement has become increasingly important over the years. 
Today, many recruiters who hire college graduates want to see them have "energy and 
leadership in addition to an ability to get good grades."" College organizations serve as a 
forum in which to develop these leadership skills. Although a variety of different campus 
organizations provide for a diversity of experiences, accounting students tend to gravitate 
toward business organizations since that is a natural area of interest for them and they 
have common interests with the other business students within the college. More 
important, membership in organizations within the Business College can help them form 
contacts with the corporate world and enhance networking abilities. 
The first section of the survey addresses this area by looking at two prominent 
accounting organizations, The Accounting Association and Beta Alpha Psi, as well as 
membership in other business organizations and organizations unrelated to business. 
Beta Alpha Psi, the National Professional and Honorary Accounting Fraternity, has strict 
membership requirements and thus traditionally consists of the top accounting (notably, 
"honors") students in the Business College. The Accounting Association, on the other 
hand, has an open membership policy, allowing anyone interested in accounting to 
participate. Consequently, Beta Alpha Psi generates more rigorous involvement from its 
II Rick Elam, "Will Future CPAs Start Their Accounting Careers In Industry?" Journal of Accountancy, 
November 1994. 
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it is likely to have a bigger impact on students' nf'Y'<;:nf'('tl 
1""", ..... ,' .. ,,1' helped their professional development to 
could therefore gain more than by merely a 
at 
students feel that their undergraduate education 
an accounting career than do the regular students. 
",h"rfO"'T" are prepared for an accounting career depends on a 
must they have a good understanding of what the profession does, 
pO:ise:is good technical and communication skills. Often, it is not even 
a was Dre:oared for an accounting career until he 
or 
an accounting career was covered in the survey in 
two relating to the amount of exposure 
to offered, The second way involved 
a direct socmalents to rate how well they felt prepared for an accounting 
career. 
Hypothesis 3: are more to graduate degrees at top 
business schools and obtain professional certifications than regular 
program 
Although not all or even a to attend graduate school 
to obtain post-undergraduate an pr<)gram still provides the basis 
for pursuing such a choice, This same true V~'''''''U'''F-> professional 
certifications. 
9 
second mam of Post-Undergraduate 
was designed to evaluate if which 
students where 
certifications they obtained. 
Honors students have more 
more successful than do the 
Success in a person's career is a hard 
pursued and professional 
careers and ,",VJ, ... H'uvA ''''''1''''''",' 
program students. 
to measure; and the definition 
success is often different for person--depending on which aspects of he or she 
values most. For purposes of this study, success merely as it pertains to a person's 
career was examined. Career section of survey contained the questions 
addressing this 
10 
A 
which 
students' 
CHAPTER 
Development Mailing of 
Ohio accounting 
State's two different accounting l'W£'01''.lrr'l 
with curriculum, 
Survey 
to study 
(regular vs. honors) 
of preparatIcm 
an accountinglbusiness career, continuation into graduate school, and of 
career success (in terms salary as as self-satisfaction). Since no survey of 
appears In (and Ohio provides atypical 
curriculum options-two different which each 1'''''''',1'",'''",n1" 
different ''''''''vUU using the same faculty), work is unique. 
np""L\lP~'n the i>UIllIJJ,,,, respondents not only provide support for arguments thesis, 
but can applied to the general population of accounting program graduates. 
Ohio University Development Information Services provided information 
on undergraduate accounting majors who graduated starting in 1963 
present. 
the 
year 1963 was initially v .. ,,,,,,,,"," since it was the year Professor Thomas J. 
arrived at Ohio State: role and influence were central to program's 
development. The data contained 7,074 records of alumni graduation 
beginning Quarter 1 (although than and up to Quarter 
It served two important First, it was the best method of obtaining the 
correct 
""'"', ...... ,,_'" for 
,",'UUAF, the years 
of 
occurrence. partial 
Second, it provided the most complete of accounting 
under study. Although a few 
study were not present in 
£\...-,,,,,,,1"'J£\1'\ of this was made 
11 
known to have graduated 
this was a rare 
focusing on years that 
listed. the years the honors ...... I"'I,(l"r<> had more accounting 
not specifically rlA1'ln~'rI it was difficult to identify the honors 
Later, the 1973 was 'V"'"''''"''' as the first of study to compensate 
were 
these 
problems and because the Business College's computerized tracking ",,,,r"'.TI was formed 
January of 
graduates. 
first 
accounting 
was no 
which made it to screen randomly 
undertaken with the data was determining who had 
Although membership Beta Alpha Psi could be 
identified honors In 
an honors 
there 
data 
provided by University Development Information Services. In addition, this information 
was considered private. Thus, Professor Burns' old rosters were sorted through to 
identify those people who had taken honors accounting class( es). 
After those who could possibly classified as honors accounting students in 
data were marked as such, they were In a "",?VU',,1-p table. Then, 5,983 
" ..... nH"6 non-honors 
order to have more 
from 1973-1995 were program "'""UI-"'" 
pooL 
and 
reviewed to ensure that 
companson nerwef~n honors '''''.''_U'''' (who typically have 
students, cumulative GP As the students were 
had a 3.00 or graduation. was 
permission from the Business College to access computerized tracking 
cut-off 3.00 was chosen since it is the national requirement to oec:olIJte a member 
Beta Alpha In addition, a 3.00 GPA or would SUIIlclem to petition for 
membership in the honors accounting program. Although a 3.40 GPA is the cut-off today 
for the honors program, GPAs from earlier years were, on 'Hr,,'"'''''''' lower. Thus, 3.00 
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was considered sufficient; and the only apparent difference between the regular students 
and the honors students was in which accounting program they had participated. Five 
hundred random numbers were generated to match records in the data base of the regular 
students. After looking up these 500 individuals, 186 were found to meet the GP A 
requirement. The first 150 individuals (based on the order of random number generation) 
were selected to receive a survey. The average GPA for these 150 graduates was 3.397, 
which was and still is a high enough GP A to be a member of the honors program. The 
honors students' GPAs were not accessed due to time constraints. However, this was not 
considered a problem because the study would only be biased against the honors students 
iflow GPA honors students were included in the study. Each of the 150 regular students 
were then matched with an honors student according to gender and graduation year (and 
quarter, which was usually possible). The matching identification number included the 
year of graduation followed by a letter (A for the first graduate matched in the year, B for 
the second graduate, etc.). Thus, each identification number had one honors and one 
regular student attached to it. For ease in keeping the two groups separate when surveys 
were returned, white surveys were sent to honors students and cream surveys were sent to 
regular students. For all intents and purposes, students were tracked by the year they 
graduated--whether it be Winter, Spring, Summer or Autumn Quarter--in an effort to help 
match experience levels. However, the study based its focus on years of graduation since 
a Winter Quarter graduate would have the same "busy season" experience as an Autumn 
Quarter graduate. Of course, this assumed that graduates started in public accounting; the 
survey results have shown that this was not necessarily the case. However, it seemed a 
fair assumption at the time. 
13 
Each of the 300 selected alumni received a three-sided survey that consisted of 
questions which were organized into the following five different areas in an effort to keep 
the same kind of information together: 1) Undergraduate Extra-Curricular Activities, 2) 
Undergraduate Education, 3) Post-Undergraduate Education/Certification, 4) Career, and 
5) General (Appendix A, Exhibit 2). Guidance for the survey's format was obtained from 
experienced consultants associated with Ohio State's Polimetrics Laboratory and the 
suggestions contained in Mail and Telephone Surveys: The Total Design Method, by 
Don A. Dillman, which the Lab recommended. Based on the former guidance to increase 
the completion rate of the survey, it was limited to three sides, with a first page 
containing brief instructions and easy to answer, somewhat nostalgic questions that 
hopefully worked to spark interest. Two pages (sides) followed on the inside when the 
survey was opened. When possible, lists of response choices were provided in a vertical 
format to increase ease of readability. In addition, the questions were numbered and 
shaded to help guide the reader's eyes. 
Given the variety of question areas, many different forms of questions were used; 
and when applicable, typical accounting jargon (such as "public accounting," "industry," 
etc., was used). Ranges of choices were provided for sensitive information such as 
salaries and GP As. Some open-ended choices were provided to cover areas missed in the 
development of the questions. The questions regarding making evaluations on a scale 
used the logical approach often seen in published research of associating increasing 
strength of a favorable opinion with increasing numbers. The more sensitive questions 
such as salary levels and levels of success were put toward the end of the survey in an 
effort not to offend the reader and encourage completion. Room for additional comments 
14 
was also provided so the respondents could expand on any areas they wished. Some of 
the more interesting and noteworthy comments are provided in Appendix B. 
After reviewing some of the returned responses, it was evident that the survey had 
some minor problems. First, Question # 16 of the Undergraduate Education section was 
not clear in its instructions for ranking the classes. Since there were six classes, the 
instructions should have said to rank the classes from one to six (not five), with six being 
the highest (most beneficial). Instead, most respondents ranked each class on a scale of 
one to five, with five being the highest, since this followed the pattern of previous 
questions in the survey. This problem was corrected by scaling down the minority of 
responses that had given a high score of six by merely making the scale run from zero to 
five. 
Another problem that appeared in a few sections of the survey was the open-ended 
nature of some ofthe questions. In addition to the fact that respondents did not often give 
the desired information, it was very hard to categorize the information that they did 
provide. Undergraduate Education Questions (#3, #4, #5, #15, #17 and #19), Post-
Undergraduate Education/Certification Questions (#1 and #2) and Career Questions (#2, 
and #3) all posed this problem to varying degrees. For the most part, a consistent system 
was used to classify the answers and, in some cases, resulted in providing more detail. 
However, statistical analysis could not really be performed on many of these questions--
as discussed in Chapter IV. Surely, a pretest would have cleared up some of these 
problems. However, due to time constraints, one was not performed. 
Each selected alumnus received a copy of the survey, a postage-paid return 
envelope for convenience, and a personally addressed cover letter, shown in Appendix A, 
15 
Exhibit 1. In addition to carrying the authority of a legitimate educational institution and 
undergraduate research project, the cover letter emphasized the important role that the 
respondents' comments could play in helping evaluate Ohio State's accounting program. 
Despite the open invitation for questions in the cover letter, no respondents pursued this 
option. Upon receipt, the surveys were separated from their envelopes and sorted into 
two piles -- regular and honors students. Figure 1 (p. 18) shows the breakdown of 
participants by number mailed to each gender within the regular and honor 
classifications, and the response rates for each group as well as an overall total. As 
shown, a rather high response rate was obtained. Overall, more responses were received 
from the honors students--although the rate was only eight percent higher. This stems in 
part from the closer relationship honors students seem to have had with the accounting 
department. Note that there was a rather lower return rate of regular female students 
compared to the honors female students. Possibly, this could be due to women from the 
regular program not remaining in an accounting position or feeling as if they did not have 
as much to offer the study in tenns of their career paths (1973-E, Appendix B, Exhibit 2). 
An interesting point is that even when alumni did not have much to say which was 
especially positive, they still completed the survey. Overall, approximately fifteen 
respondents offered their best wishes, a half dozen included their name and phone 
number in case further infonnation was required, and two expressed interest in seeing the 
end result. 
Although the resulting 73 responses is a small number (less than 2%) to apply to 
the 5,983 regular program graduates in the data base during 1973 through 1995, the 
common perceptions of the honors students are likely to be applicable to the general 
16 
population honors ~"UAE> students 90 honors reS:DonSt~S rf'nrf'<:f'l,r a total 
"' .. )I.,u"""""' .... nwnber around only 500 (which is ,,,,u,rarn to 20%). For the purposes 
thesis, f"'tf"rf'"f'PC between the two programs is fairly represented from sample 
analyzed; the overall support some of Qnter'ences in accounting 
programs, as identified in Chapter L 
17 
Figure 1: Response Rates by Classification (RegularlHonors) and Gender 
Classification Gender Number Sent N umber Received Percentage 
Regular 
Males 92 47 51.09% 
Females 60 26 43.33% 
Subtotal a 152 
Adjustment b (8) 
Regular Totals 144 73 50.69% 
Honors 
Males 92 50 54.35% 
Females 66 40 60.61% 
Subtotal c 158 
Adjustment d (5) 
Honors Totals 153 90 58.82% 
Combined 
Males 184 97 52.72% 
Females 126 66 52.38% 
Combined 297 163 54.88% 
Totals 
Notes: 
a) 2 substitutes (1 Male, 1 Female) sent were not received by 7/31/96 
b) Results from 2 returns (Male) where 0 substitutes were sent and 6 returns 
(4 Male, 2 Female) where 0 substitutes were able to send 
c) 6 substitutes (3 Male, 3 Female) sent were not received by 7/31/96 while 
2 Male responses were substitutes 
d) Results from 5 returns (4 Male, 1 Female) where 0 substitutes were sent 
18 
to 
CHAPTER IV 
Analysis of Survey Responses 
the data, each answer from the was ""1"11·", .. ,,·/1 into a 
In instances where open-ended answers were the 
be answers were "",...1·"",.,,·/1 as descriptive a format as 1-'"-" .. ,,,.,1.,,'" so 
as necessary. However, in order to 
..... u.J'uus statistical tests, all answers were put 
respOIIC1ents filled in numerical answers to 
program 
In cases 
were entered 
into the data file. Lack of answering any question prompted a "." to entered for that 
question. A coding system was developed for the ODlen-en<lea answers so they could be 
Descriptions of these codings are as they apply to the questions 
study within each hypothesis. 
a when the reader had options to "'U'JV~'''' ""',',","'",,JU of the first option 
was the value of "1 ," selection of the "..,,,'vu,.. a of "2," etc. Thus, an 
answer of was answers of were always given 
values of "Some choices. In cases where only 
one answer was to be more one, all 
values were entered. However, answers were given a of "." for 
question when tests on them were ..... "",.-+"".,.......",""ri 12 
l2 Per suggestion from Ohio State's Statistical Consultation Group of Academic Technology Services. 
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\..p]:lendlx C contains a "VIl"!-""",'" print-out of in the 13 The 
were analyzed two statistical tests t-tests. The chi-
square tests were performed on which had different categories of answers 
t-tests were to compare the means of answers which 
numerical amounts or """.u"". For both regular and n"',nn'"" accounting students' 
answers were compared to see in responses by association with 
as well as £1,1"1""""",,,,,1' in responses by",,,,, .. ,,.,,,,. In addition, gel[lm;:r was used as a 
level of study as the answers of males females in honors were compared with 
their COlllllt.en)arts answers accounting nr,"\<Y,·", 
Appendix D the output of some of the 
statistical proof conclusions in this study. boxes of the output 
instances where actual number of observations, or (the top 
number in each box), is ",,,,,",,"~' than the eXI)ectea value (the CPl'''."" number in each box). 
In analyzing the output of significance up to .1 were ~~,,,,,.,~,,,. 
to include as an interesting relation worth mentioning in the 14 However , 
a more popular level of "',,«U"""', .05, was Chi)Sen as an appropriate level 
at which to assume a relationship between the under study. 
13 Six different data files are represented--three for the students (one for each page of the survey) 
and a comparable three for the honors students. The "Code 1" and "Code 2" columns at the upper left 
hand corner of the describe the identification number on each survey response. Preceding each of 
these codes is either an "RI," "HI," " ""RJ" or "H3," which the three pages of either 
the or honors students, 
14 In the chi-square test, the hypothesis (Ho) is that the two issues studied (type of 
accounting program and membership in Beta Alpha for example) are of each other--there 
is no relation. A significance level of .05 means that there is a 5% probability of mistakenly rejecting 
when is true there is a relation when there really is This is known as a Type I Error in 
statistics. The higher the level of the the risk of making a Type I Error. (Sidney 
~~~~~~~~~::1....!:i~~.!..!:!..!.~~~::.!.!.l::~ McGraw-Hill: New York 1 
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provides a summary the t-test Ant .... nt for which met the level of 
statistical significance. Included are the of comparison made (by 
genlOer or by of program--M for and F for females), numbers of observations 
(N), means, standard deviations, standard errors, lowest value found (Min), biggest value 
(Max), and level of significance (Prob). 
From statistical output the hypotheses of the study can tested. 
Honors students are more satisfied with their oeI'gntOUme curriculum 
than are regular .... ,. ...... ",." 
Essentially, the from first two of survey (Undergraduate 
Extra-Curricular Activities and Undergraduate Education) address the following 
areas determined as affecting students' satisfaction with their undergraduate 
curriculum: extra-curricular involvement, teaching impact and technical knowledge 
acquired, 
Extra-curricular involvement, the first area pertaining to satisfaction, was 
addressed the first questions of the As Appendices D-l and D-2 show, 
nnn,nr", program students were more likely to be as as officers 
Alpha Psi ,",V'UIJ'''"' to program .. n .... ''"''"'u (.000 level), Regarding The 
Accounting Association, the significant relationships from comparing 
men the program to men of regular IJHJ .... U .. U' Although Appendix 
shows that males were more to be of The "',",,",VI''''',H 
Appendix D-4 shows that honors program 
were more to be within it (.056 This is rather 
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surprising, gIVen that not as many honors males were involved in The 
Accounting Association. most logical explanation is simply that honors 
students were just more or perhaps were held high esteem by 
program students within the organization. Honors students who sought to be involved in 
Accounting Association, a group with fewer restrictions for membership than 
Alpha Psi, were outstanding in terms of their ambitions and nature. 
In terms of involvement in organizations outside accounting, Appendix 
shows that honors students were more likely to be involved In business 
organizations than regular students (.003 significance 
+h",r"".-."p.co between the two genders was significant in regard to 
analysis of 
positions held 
these Appendix D-6 shows that women were more likely to the 
officer positions. r""'PU'''T the significance was at .088 for companson. As for 
Appendices D-7 D-8 that honors 
were more to involved hold "' ..... ",.,."' .. within them (.012 and 
.053 significance levels, respectively). According to Appendix , honors students 
averaged non-business organizations while regular students averaged 1.8 (.0452 
level). Once it appears as honors program students were more 
outgoing. 
last "''''_''',",'U in the extra-curricular section of the survey was summanzmg 
the extent to which respondents felt their involvement and leadership within 
helped their professional development. As Appendix 
honors students had a much higher of how participation 
illustrates, 
them develop 
compared to OfCHH,am students, who gravitated toward the lower two segments of 
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the scale (.000 .,''''HU.' ......... '' .... .., level). to 
"t11,"1""",t" averaged a 3.6 while 
regular program tended to have the 
1, the honors students 
(.0000 ,,,,,,'cu,>,,,,,,,,,',,,,", level). 
end benefiting 
participation for two likely reasons. they often were not members as many 
they were not as 
organizations. The second, and pe!rhalp 
to gain professional development 
explanation, involves fact 
that membership Beta Alpha also holding an officer because 
more hnlnr.,·" students were it is a Accounting 
found to involved in it is natural to assume they more pv,.,n"',n·",, to 
positions and got more professional development. Now, when 
comparmg two genders overall, averaged a of2.9 females 
3.2 (Appendix ). However, the "'AM,"U.A"""A" here was .1079. Women possibly 
1".<41J",",U more the involvement with organizations than men since in years 
were operating within a male-dominated field; most likely, womens' involvement in 
them feel comfortable into the 
area in determining 
environment. 
satisfaction, was 
Ittt:rellt questions, which rp"n,r""""nT three F. ...... "'.' .... categories. first 
to t'railessor Thomas J. as a "check" question. 
Appendix 10 shows, 89 the 90 respondents who were designated as honors 
at initiation study had participated in accounting courses and 
as a teacher), responded that they did have a or classes 
by Burns. twelve students who answered positively to having 
Professor Burns is logical fact that taught accounting courses. 
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The second category of teaching questions relates to the three questions regarding 
students' experiences with accounting faculty. As Appendix D-I1 shows, honors 
program students answered that they knew the accounting faculty well, while regular 
program students dominated the bottom three scale levels (.000 significance level). 
Appendix E-2 illustrates the differences in the average responses from the two groups. 
Honors students averaged a ranking of 4.1 while regular program students averaged a 
ranking of 2.3 (.0001 significance level). However, when comparing by gender, 
Appendix D-12 shows that men tended to gravitate toward the bottom three scales and the 
highest scale, leaving women as the providers of the second-highest (fourth) ranking 
(.080 significance level). As for the impact of accounting faculty on students' lives, 
Appendix D-13 shows how the honors students again expressed more impact than the 
regular students did (.000 significance level). Appendix E-2 shows that the average 
ranking for honors students was 4.1 while for regular students it was only 1.9 (.000 
significance level). In terms of mentioning specific accounting faculty to which the 
students are most grateful, Appendix D-14 shows how the honors students outnumbered 
the regular students in mentioning a specific faculty member (.000 significance level). 
Most likely, part of the difference between the two programs and how they affect 
relations with accounting faculty stem from the small honors class sizes and repetition of 
some faculty who teach more than one honors course in the program. 
The third general area addressing teaching stems from the three questions 
regarding students' experiences with Business College faculty outside of the accounting 
department. Appendix D-15 shows how regular students had the extreme reactions to the 
question regarding to what extent they knew the faculty while the honors students tended 
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to hover in the middle ranges (.002 significance level). Appendix D-16 shows how 
females in the regular program tended to have a stronger relationship with the business 
college faculty outside of accounting compared to the honors women, who tended to 
gravitate toward the next-to-Iowest level (.068 significance level). Appendix E-2 shows 
the average mean for the honors students at 2.2 while that of the regular students was at 
1.7 (.0009 significance level). The extent of impact the faculty had on the students' lives 
was the same pattern as that of the relationship. According to Appendix D-17, regular 
program students were at the extremes and honors students were in the middle (.000 
significance level). Appendix E-3 shows the average honors ranking at 2.2 while regular 
students were at 1.6 (.0002 significance level). As for the question regarding naming 
other business college faculty, there was no relationship between the type of program and 
the likelihood of naming a faculty member. For the most part, faculty members were not 
named here nearly as often as in the accounting section. 
The last section applicable to students' overall satisfaction with their 
undergraduate curricula pertains to the level of education they obtained. One of the first 
areas to address is that of what other technical areas accounting majors studied. 
Appendix D-l8 shows that only a difference between genders was noticed in regard to 
what other majors students studied (.043 significance level). The classifications of 
majors were as follows: "1" for International Business, "2" for Computer Science and 
"3" for Finance. Females tended to have another major in International Business and 
Computer Science while males tended to have another major in Finance. 
Turning back to the students' focus on accounting, another "check" question was 
asked regarding whether the student had taken any honors accounting courses. As with 
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the question of having a class under Professor Burns, 89 of the 90 designated honors 
respondents answered yes to taking honors accounting courses (Appendix D-19). 
Naturally, the questions regarding taking honors business courses resulted in primarily 
honors students answering yes (Appendix D-20). In addition, the same pattern held true 
for honors classes taken outside of the Business College (Appendix D-2l). All of these 
relationships were reasonable given that each had a significance level of .000. As for 
examination credit, Appendix D-22 shows that honors students were more likely to have 
it (.034 significance level). What was interesting to note is Appendix D-23, where more 
women had examination credit than men (.003 significance level). As for the subjects in 
which examination credit was earned, this could not be statistically tested because 
numerous respondents had multiple subjects in which they received credit; these answers 
were made "." in running the chi-square tests and t-tests. However, Figure 2 illustrates 
the frequencies of examination credit subjects for the 44 honors students and 24 regular 
students who reported having it. 
Figure 2: Frequencies of Examination Credit Subjects 
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Other 
Honors St uden ts 
to 
courses IS 
was noticed. 
the time they 
~VV'''E-> the difference between 
who did the 
unexpectedly, no 
regarding the caliber of 
this result was very surprising 
computer classes are the other areas where no 
non-honors 
honors and 
math area. 
honors program students did not take extra honors courses to 
nnn,ArC' accounting courses and the perceived risk of to 
too many "hard" "'.u..:> .. " .. ,,:, that required a great deal of study time and might lower 
GP As. To some could the fault of faculty who demand their nnn,nr", 
course(s) be most important to 
Of course, an area 
accounting courses to 
each accounting 
being the least ~""'.''''LA'~'~' (0) to 
majors comes III 
3 shows the average 
both accounting programs in terms of the classes 
most beneficial (5). 
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Figure 3: Mean Values of Accounting Course Rankings 
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As illustrated, there was no difference between honors and regular program students 
regarding the average ranking from 0 to 5 for each class. In relation to the specific 
accounting courses taken, Appendices E-3 and E-4 provide some averages for the classes 
where statistically significant relationships were noticed. First, a difference in Auditing 
was noticed between males of the two programs. Those in honors ranked Auditing a 2.4 
while those in regular accounting ranked it a 3.0 (.0344 significance level). Cost 
Accounting received a 3.0 from males and a 2.6 from females (.0548 significance level). 
Intermediate Financial Accounting received a 4.2 from males and a 3.7 from females 
(.0263 significance level). Overall, this is the highest ranked course. This is probably 
because Intermediate is the accounting course(s) that really gets into the more advanced 
fundamentals of accounting. Notably, a course that builds on Intermediate Financial, 
(Advanced Financial) is ranked second in Figure 3. Tax received a 2.9 from males and a 
3.4 from females (.057 significance level). Management Information Systems was 
ranked a low 1.69 from male honors students and a 2.4 from male regular students (.0423 
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significance level). Although the low score is 
environment, mentioned how outdated 
explanation 
While 
accounting courses 
college days, ... v.,"" .... .., 
skills; and this 
the cause for the low score. 
oral and written 
especially 
of graduates have 
play a role in the overall 
computing 
courses were; this 
instruction within 
their 
of such 
with one's 
undergraduate education. 
assignments and developed 
shows that honors ", ... , ......... such 
in their accounting " ..... .., .. ,. .. ..., on a grf:at(~r 
than those in the regular nrr,nr'<>rn (.000 ...,.M'." ... " ......... -" .... level). 
tests and t-tests did not 
to 
appeared to be due to 
it because they did not such 
..... ~'~H"F-> regarding the extent of oral 
was 4.7 from honors students 
'nu' ......... '" had a lot of communication 
did not. 
addition to accounting courses, 
a on the education of 
related extent 
were carried out in the 
most regular program students did not answer 
their classes. However, an 
written communication forms in 
regular students. Thus, 
".,.A.,F, classes while 
courses taken throughout college can have 
to name their most and least 
answers were coded into eight 
each category are illustrated in 4 5. 
Question # 1 7 asked 
courses taken while in 
The frequencies of 
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Figure 4: Frequencies of Most Beneficial Non-Accounting Courses 
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Economics, Finance, Law and Other Business courses had the highest frequencies among 
the most beneficial non-accounting courses. Other Business courses included Marketing, 
Human Resources and Business Management. These were combined as one category 
since there was a somewhat low number of times each was mentioned. Although law had 
a high frequency in terms of being considered a beneficial non-accounting course, it is 
important to note that the CPA exam includes this as an area where proficiency is tested. 
Thus, its high frequency is not surprising. However, what was surprising was three 
striking comments from somewhat recent male graduates (1985-F, 1991-C, 1991-D) of 
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regular program who commented that improvements law were necessary 
(Appendix 
As for VUA,""',",.;:) which were the least beneficial, Other Non-Business courses stand 
out as those which were 
science, 
the is 
category, it is notable that 
Apparently, 
most unpopular. classification included 
and humanity courses as as 
due to consolidation of all 
liberal arts courses. 
these courses into one 
.. ,.;aU,"",,, courses were frequently mentioned as not 
a,"UAa .. ~", do not having courses. This is 
counter to movement within the 
the 
to on areas outside accounting in 
undergraduate education. Apparently, graduates still want "depth" education and not 
necessarily "breadth." 
final aspect satisfaction with undergraduate curriculum 
was Question an open-ended summary question that 
would choose same undergraduate program 
whether or not the 
The responses were 
somewhat difficult to interpret because the answers were often more m to 
vU''''HF,''''' in personal decisions than a more objective comment adequacy 
program completed. Answers were coded to fall into one of the following 
four catlegCITI 1) they would VBV""", it Yes, would choose it 
.. but would some changes/supplements to No, would not 
choose it would make changes or 4) They were unsure as to what 
they would do next time around. Choice 2, which provided minor 
adjustments to the prcIgnun, consisted mostly of adding additional .... :<Au'"'_,..:> courses 
also more communication or writing courses (which primarily was mentioned by the 
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However, similar to the situation of non-business courses a 
component of courses, no mention was really of adding more 
"breadth" of exposure. For the most part, additional breadth came from wanting to add 
more business-related courses to the program--not outside of business. Appendix 
D-25 shows the pattern of answers for 
absolutely sure they would choose it 
question. Honors ......... '''' .. , • ., tended to be 
or unsure while regular students focused on 
making changes to it--either on a small or large (.001 significance level). A 
comparison of women the two programs revealed the exact same 1'\'.l1,.",r-n (but with a 
.045 significance level) while Appendix D-26 shows a comparison of men the two 
programs, where the honors males primarily would choose it without any 
modifications or hesitations while emphasis uncertainty about this had shifted to 
the males (.008 significance level). 
sum, trying to establish whether to accept the hypothesis that honors 
students were more ,,. ..... ,.1.,'''''''' than students with their undergraduate curriculum, 
the three areas involved can be separately. In tenus of extra-curricular 
involvement, honors , .... """' .. "" were more involved overall they more 
involvement with organizations. tenus of ''''"'-'UJ.HF, impact, honors students had a 
closer with the accounting and correspoflOIflgr" the aCCOUImn 
faculty had a bigger impact on their In fact, only 5 (5.6%) honors students did not 
name specific accounting faculty to which they were grateful compared to 41 (56.2%) 
regular students (Appendix D-14). Finally, in tenus of the specific area 
which honors students notably """"''''''''0''' a education came with larger 
amount oral and written communication assignments in accounting classes. On 
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average, there was no statistically significant relationship between the students' program 
and how they ranked their accounting courses. Further, although honors students took 
more of the honors classes, it is not guaranteed that these honors classes (outside of 
accounting) were of any higher quality. By looking at all three of these areas, it seems 
fair to accept the hypothesis that honors students were more satisfied with their 
undergraduate curriculum than the regular program students were with theirs. 
Hypothesis 2: Honors students feel that their undergraduate education better prepared 
them for an accounting career than do the regular students. 
This hypothesis is very similar to the first, and therefore some of the questions 
relating to Hypothesis 1 also apply to this second hypothesis. The primary question that 
is applicable to both is that involving the exposure to oral and written communications. 
Based on literature as well as comments received from respondents (1981-F and 1991-C 
of Appendix B, Exhibit 1), these skills are fundamental to preparation for the real world. 
As explained in Hypothesis 1, honors students were much more exposed to 
communication skills instruction. Therefore, in this regard, the honors program 
undergraduate education generated graduates who were better prepared for an accounting 
career than counterparts within the regular program. 
Preparation for an accounting career also comes from the teaching style within 
each of the programs, as illustrated by the study of the two equal level accounting courses 
in Toronto (which covered the same material--just via different methods). For the most 
part, comments from regular program students expressed dissatisfaction with their 
courses not being applicable to the "real world," while honors students did not mention 
this at all and stressed how they developed the right skills for a career in accounting (and 
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for business in general). Some honors students even specified that they were exposed to 
the "real world" (1982-B of Appendix B, Exhibit 3). 
Survey Question # 18, a direct and summary-style question, asked respondents to 
rate how well they feel their undergraduate education prepared them for an accounting 
career. Appendix D-27 shows that regular program students answered the majority in the 
lower ranges while honors students dominated the highest ranking (.001 significance 
level) . According to Appendix E-4, honors students gave an average answer of 4.4 while 
regular students gave only a 3.7 (.0001 significance level). After taking gender into 
account, the only significant relationship noted regards males of the two different 
programs. Similar to the above finding, Appendix D-28 shows that male regular students 
felt less prepared in their undergraduate education compared to the male honors students 
(.001 significance level). There was no statistically significant difference in the genders 
overall. 
Given that the honors students had more exposure to oral and written 
communication skills instruction, had a teaching style applicable to the real world, and 
had a higher ranking of their level of preparation received, it seems fair to accept the 
hypothesis that honors students feel that their undergraduate education better prepared 
them for an accounting career compared to the regular students. 
Hypothesis 3: Honors students are more likely to pursue graduate degrees at top 
business schools and obtain professional certifications than regular 
program students. 
The three questions in the Post-Undergraduate Education/Certification section of 
the survey address this hypothesis. Given the open-ended nature of the inquiry regarding 
area studied and school attended for graduate degrees, the responses varied greatly. Due 
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to the very broad 
was not performed. 
progressed on to 
res:pons(~s for areas ;:)LU'U.1I. .. 'u., this factor 
tests for determining or not respondents 
as well as where they attended were analyzed. In order 
to categorize the variety schools attended, classifications a ," "2" 
or were given to each school based on the rankings of top ................ , .... Schools of 
Business" noted in the March 1 report of "America's from 
and 
not appear business schools, 
list of the top two 
Although obtaining 
which accounting program individuals 
respondent's accounting background 
Appendix D-29 shows that 
schools while all but three of 
""'''LVV''' outside of the top two 
article provided the ..... 1,"" .. '6" 
was given to schools which 
was found to be statistically of 
belonged, there was a relationship Del[Wt~en the 
the prestige of the graduate school 
honors students dominated the 
had attended graduate 1.1 .... ,,,,,' .... ,,,, 
"'6uu.''''","'''''''' level). No statistically 
..... .4"v""",I-''' could be found between lo'.,-,l,LU ... , graduate school attendance. only 
one honors student and one regular student had PhDs, no statistical analysis was 
performed on this question. In addition, 
note that they held JD degrees. 
the schools are 
UHUU.'lo'." were not included in the statistical 
relationship between honors and 
form of post-undergraduate education. 
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students and two regular .. ,.y,~~.u ...... 
schools were rarely 
graduate business schools, 
However, Figure 6 shows the most 
students who undertook some 
Figure 6: Numbers of Students Who Obtained Post.Undergraduate Degrees 
Did Not Acquire a Degree 
Acquired a Degree or Was Not In Process Of Percent Who Acquired 
Honors 28 62 31.1 
Regular 14 59 19.2 
Totals 42 121 25.8 
Given the chi-square tests regarding prestige of graduate business schools attended and 
the larger percentage of honors students obtaining post-undergraduate degrees, the first 
part of the hypothesis is supported. 
Question #3, the rest of the Post-Undergraduate Education/Certification section of 
the survey, addressed the other half of the hypothesis. "Certified Public Accountant" 
(CPA) was basically the only certification held by both regular and honors students. One 
regular student was a "Certified Management Accountant," one honors student was a 
"Certified Internal Auditor," one honors student was a "Chartered Financial Analyst" and 
one regular student and seven honors students held "Other" certifications. Thus, 
statistical tests were only conducted for the designation "Certified Public Accountant." 
As Appendix D-30 shows, more honors than regular students were CPAs (.015 
significance level). When tests relating to gender were performed, the only significant 
difference related to the comparison of males within each program. Not surprisingly, the 
male honors students were more likely to be CPAs than those from the regular program. 
Although more honors women are CP As than those from the regular program, the 
difference is not statistically significant. Thus, based solely on certification as a public 
accountant, the second part of the hypothesis is supported. 
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Hypothesis 4: Honors students have more "successful" careers and consider themselves 
more successful do the regular program students. 
of relating to a peirson career are In 
Given the In "successfulness," different 
aspects of careers were examined to a general their Dr<>te:SSIIDmll 
The between honors program and regular program students 
were noticeable at what can considered the start of an professional career: 
internships during college. , .. fJfJ'"'U ...... '" D-31 that more students 
than regular had 
1.5 students this test a .1511 
Regarding the Appendix shows 
honors ,,,y, .... ,,",.'"'' primarily started their In public accounting while 
tended to start in industry or another area upon graduation (.001 
level). According to Appendix honors students spent an "'''''r<1C'p 4.1 years with a 
large firm while students spent an of 2.2 years (.0021 
significance 
When it came to whether graduates were currently employed, the only 
was between the shows that in general, males were more 
to be P1'Y1,n"",,,"'n (.041 significance level). This is not surprising, 
given women menw:mt~O they had ... ",t .... ",/i from the force to concentrate on 
families. Correspondingly, males had a higher """ .... .,,,,&> number of promotions than 
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females (4.2 compared to 3.5), although the significance level of this test was .0704 
(Appendix E-4). 
In terms of measuring happiness with employment, Appendix E-4 illustrates that 
honors students gave an average ranking of 4.3 while regular students gave a ranking of 
3.9 (.0380 significance level). Appendix D-34 shows the patterns for extent of travel in 
jobs. Regular students tend to travel less in their jobs while honors students tend to travel 
more (.026 significance level). However, regular students also have more frequency at 
the highest end of the spectrum. On the average, the t-tests in Appendix E-5 show that 
honors students ranked travel at 2.8 while regular students ranked it at 2.3 (.0075 
significance level). 
Survey Questions #11, #12 and #13 addressed the location differences of 
graduates. Regarding the number of moves graduates have made to different areas of the 
country, a relationship was noted between the two accounting programs as it pertained to 
males. According to Appendix E-5, honors males had an average of 1.2 moves while 
regular males had an average of .652 moves (.0184 significance level). As for the causes 
of those geographical changes, a relationship between the genders was noted. Appendix 
D-35 shows that men gravitated toward the first two choices while women had more of 
the latter three choices (.034 significance level). Basically, women were more likely to 
make geographical changes for their spouse or for "other" reasons while men's reasons 
mostly pertained to company-required transfers or a desire to live elsewhere. As for the 
region of the United States in which graduates have tended to live, Appendix D-36 shows 
that regular students dominated the Northeast and Southeast areas while honors students 
dominated the North-Central, South-Central and Southwest areas (.023 significance 
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level). No respondents noted the 
males program 
Lv"'''''''' to remain in Northeast 
level). (.058 
The questions career 
as location. 
regular 
the honors students 
companson 
students 
the other 
tried to serve as a gauge of level of 
respondents within the accounting orClie5;Slcm and their """VVA"'-"'''' 
current career position/level success. D-38 the pattern salary 
ranges honors versus program students. For most part, 
while honors students have higher end lower 
significance When comparing the two (Appendix D-39), it is that 
women gravitate toward the lower ranges while men gravitate toward the 
ones (.070 
currently working to 
level). Obviously, 
their 
IS a function of women who have 
When 
(Appendix DAO), it is obvious that women from the 
the women of the two 
program had 
program--although higher salary compared to those women from the 
women of the regular program have the spectrum (.037 significance Given 
difficulty with balancing career and family as they get and have families, 
it is no that the 
program 
brackets) are 
this study is 
Basically, conducting a 
women participated more nn' .. """" honors 
out of school long enough to in the 
to earn those salaries. 
hypothesis is somewhat it is to note 
The even considered a 
the honors students who took classes Professor 
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Bums involves LUHC\.UIJ; to some the most motivated ~"'-'l'" accounting majors 
within the Business When follow-ups are conducted later in life, it is highly 
probably that those who the honors program are most going to be doing 
well whereas the odds for program students are not as What is critical to 
understand regarding this point is surely the regular ...... '~n1"<> ...... ,n""""'"j,,,,,, can do well; 
but it would take extreme cases to offset the results honors respondents. 
the important IS there is no reason why some the best aspects of 
honors program to which students get exposed cannot over to the 
overall. program so that a Business accounting department is 
The second limitation of this is that it was not able to "'<""~'Jl areas in 
which individuals are presently is due to 
It would have been to try and position title and area 
areas in which women high positions were currently working. It is 
ext,ectea that there would be a high the tax area since this area less 
travel, is more conducive to part-time and therefore is a good job for women who 
want to work and personal life/family. IS Notably, women had ranked tax 
course at a higher level of benefit 
question to have 
men as explained in Hypothesis 1. 
knowing individuals' positions would 
Ulr.PTI'PT honors students are less likely to accounting positions as 
combined with the 
the two programs and the nwnber of 
the nwnber of moves made by 
each had changed employers, 
Ac,~ountants··-Pr·ogl·essmg in the Right 
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could have answer the ue~;tlou of whether it is more difficult employers to 
retain honors graduates. However, given the variety of answers and lack of statistical 
evidence, no conclusions regarding this can drawn from study. 
ueStlOllS # 15 and # 16 ""'~'UP"_·'" to get a handle on success Appendix 
41 that honors students gave thprncpl higher ratings of success while 
students gravitated toward the bottom three rankings (.016 significance Given that 
this question is a self-assessment, it is unclear difference is to higher confidence 
of honors or actual feelings of contentment in their current state. 
As illustrated in Appendix k"'.,In. ... '" students had an rating 1 while regular 
most to 
an average (.0055 ."''''''''v''' level). No relationship was In 
6, which to determine 
success. other questions involving making one 
contributed 
from 
people problems when it came to just picking one, this question seven 
honors students and three regular students who multiple reasons. On a few 
question comments that it was impossible to pick just one; that 
success is a combination of so many factors that any attempt to gauge it is impossible. 
No one common selection came across in the res:nonSf~S For most part, post-
erg;raCluate education was hardly, if ever, mentioned--an understandable occurrence 
given the small percentage of r111""~P<' getting "" .... , ..... " ... , ... degrees. 
accounting career involves more than just employed, the 
with professional organizations. Appendix 
D-42 shows men tended to involved in "'1"".'!-,::.<,<,. organizations more so than 
41 
women (.006 significance level). Correspondingly, male honors students were more 
involved than regular male students. However, the significance level was .079 in this 
case (Appendix D-43). Regarding the actual number of organizations in which 
respondents were involved, t-tests in Appendix E-5 show that males averaged only 1.8 
organizations while women averaged 2.2 (.0523 significance level). This seems 
contradictory to the question regarding professional organization involvement; however, 
the small number of women involved may be involved in a large number of 
organizations. 
Thus, after examining all of these issues related to an individual's career, it seems 
fair to accept the hypothesis that honors students have more "successful" careers and 
consider themselves more successful than do regular program students. For the most 
part, the areas addressing happiness with employment, salaries, and self-assessments of 
success drive the acceptance of this hypothesis. 
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CHAPTER V 
Implications for Undergraduate Accounting Programs 
This study's purpose was to evaluate Ohio State's regular and honors 
undergraduate accounting programs through its alumni's reactions to specific questions 
about their undergraduate and professional experiences, all in an effort to determine 
which program is more effective in preparing students for accounting careers. After 
analyzing alumni's answers to questions specifically pertaining to involvement in extra-
curricular activities, undergraduate education, post-undergraduate education, and career, 
the honors students had better things to say about their undergraduate education. 
Statistical support was found for each of the four hypotheses formulated. Thus, honors 
students were more satisfied with their undergraduate curriculum, felt their undergraduate 
education prepared them for an accounting career to a greater extent than regular students 
did, were more likely to pursue graduate degrees at top business schools and obtain 
professional certifications, and felt that they were more successful in their careers. 
Of course, it is important to note that Hypothesis 4 is a rather subjective statement 
to measure. In fact, many of the respondents either provided their own definition of 
success or addressed the problem with trying to measure an individual's level of it 
(Appendix B: 1983-F of Exhibit 2, 1978-A and 1983-D of Exhibit 3 and 1985-E of 
Exhibit 4). Despite this difficulty, differences in career patterns, salary levels, and self-
assessments of success between the honors and regular program graduates were apparent. 
If readers want to define success in another way, then possibly the questions asked here 
are not the most relevant ones. In that case, they can choose for themselves whether to 
accept or reject the fourth hypothesis as a valid and realistic one. 
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Whatever the case, Ohio State's honors accounting program currently fits the type 
of program accounting educators are wanting to see more of within universities; and its 
graduates' comments reveal it is a well-regarded program. Since Ohio State's honors 
program already has the majority of the desired criteria in place, the question is how to 
extend these characteristics into the regular program so that its graduates are more 
satisfied with their education and have the means by which to go on to have the most 
fulfilling careers possible. 
One of the most obvious criteria the honors program has is the ability to give 
students a much more correct perception of what an accounting career is really like. With 
the exception of one male (1994-C), regular program males (1976-E and 1987-F) and 
females (1978-D, 1984-B, 1986-D and 1986-H) primarily had criticisms that their 
program did not adequately prepare them for the "real world" (Appendix B, Exhibits 1 
and 2, respectively). Honors program males (1979-D and 1982-B) and females (1993-C), 
on the other hand, had only comments expressing how well-prepared they were for the 
"real world" (Appendix B, Exhibits 3 and 4, respectively). 
Naturally, a large percentage of this preparation for the real world came from the 
honors program students' large amount of exposure to written and oral communications. 
Frequent comments by honors program males (1992-C and 1995-A) and females (1980-
G, 1983-G, and 1986-A) addressed this point (Appendix B, Exhibits 3 and 4, 
respectively). The regular program, on the other hand, did not provide for as much 
exposure to this critical skill; this situation needs to be rectified. A 1993 study found that 
general business communication courses may not stress the communication skills most 
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needed by accountants for success in the professional vuorrmenl. 16 Ohio State 
does not even a required business communications following 
recommendations practitioners, which are in Figure 7, should be 
considered when .. _ ...... ,.., a focus on written and oral communication skills. 
Figure for Building Communication Skills Accounting Majorsl7 
(YI"T", .. ,,·1'1 in conjunction with 
practical accounting 
cases. 
tors should not only teach but also the 
lIs necessary to be competent in 
3 Many skills taught in a general business communication textbook are not pertinent 
for students. Accounting design and 
communication courses relevant to accounting ''''''''''''.H "',",,","'0:>. 
In addition to the above strategy recommendations, many accounting practitioners also 
proposals, progress reports, audit .. "',.\"' ... t'" financial reports, audit programs, 
and and procedures are important that are frequently ignored. IS 
honors program better prepared by 
program, it would have to see how they, along with 
students, would respond to a which type of ... UL .... 'U.1VU 
they had been exposed to (breadth of education, of learning, or technical t"H.rPT'" 
and which thought was the best approach accounting educators to emphasize, 
why. 
16 Rebekah "How Relevant is the Current Business Communication Curriculum for 
Students?" June 1993. 
17 Rebekah Maupin. 
18 Ibid. 
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question that could have added to the study would be the extent to which 
~"''"'U''''' passed the CPA exam 
took any review courses to pass. 
graduation and whether they ,,","""'"'U the first time or 
V1U.lU ...... " from some the regular program 
(1981 1 and 1991 and honors program females (1974-A and 1980-G) 
addressed these points, with a mixture attitudes (Appendix Exhibits 1 and 4, 
respectively). Whatever the case, "Perspectives on Education: Capabilities 
u ..... ","''''' in the Accounting Profession," issued by the Big Eight 1989, stressed 
the idea that ,,","oJ'''''''1''. the CPA examination should not goal of ","" .. V\"UHJ'UJO', 
education ... the focus should on developing conceptual 
memClnzmg rapidly professional ...... , ... "'."""."19 Thus, it would appear as 
Ohio hn1nn,·<;! accounting is on the right 
there is still a small problem with this approach because a 1 honors 
thesis by E. (unpublished work referenced by 'UUUll,'uv and B. 
revealed that "the most important factor considered by the 'Big Six' accountancy 
.. was the likelihood of [CPA] exam success."zo Work by Garnmie and B. 
Garnmie Sup,pOlted this by finding "previous academic achievement was 
screening ,..,"',uvu forms."21 the point IJv',uu", finding is 
have employees that public main goal is to minimize costs 
19 Irvin T. Nelson. 
20 Elizabeth Gammie and Bob Gammie. 
21 Ibid. 
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perfonn as "income for as soon as possible.22 means pu.:,,,u .• ,,, the 
CP A exam right 
Given passing CPA exam is a significant accomplishment taken seriously 
by accountants, need to some 
0 .... '''' .... ,.·.'''' .... to the areas in which it example to 
law, as program students. Ohio 
accounting department is ",pi'r",,, by the Assembly Collegiate 
of (AACSB), the indicating 
drastically diminished for fundamentals, in 
curriculum of undergraduate accounting " ..... , ...... " accredited institutions" is 
applicable.23 The concern for accounting being at least adequately 
knowledgeable in law stems from law section of the exam as well as the 
litigious issues encountered professional accounting practice. However, according to 
the study 25 n",,·PP, ... t of institutions that responded require a "one semester legal 
environment course for accounting majors, the same requirement as all other 
undergraduate business students."24 Ohio State, in comparison, only ten 
of law Finance 510 course, which the legal environment business. 
law courses are merely recommended accounting majors who plan on taking 
the CPA exam. M. S. and E. T. Maccarrone recommend an "integrated approach 
Ibid. 
23 Martha S. Weisel and Eugene T. Maccarrone, "Do College Law Curriculums Meet the Needs of 
Accounting Majors?" April 1990. 
24 Martha S. Weisel and T. Maccarrone. 
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which ,",,,,,,,uu .. ,",,, law as a adequately areas.,,25 
8 summarizes recommendations. 
Figure 8: Undergraduate Accounting Majors' Suggested Law Curriculum 
Recommendation 
nature, and 
to accountants and 
An approach focusing on legal transactions of a area in the second course 
related areas to legal interrelationships while of 
presentation (use where areas such as 
and consumer are combined) 
4 Integrating concepts with areas (examples combining of 
with a specific application such as accountants in professional 
outside reading student projects which afford access to a greater 
quantity of legal than can be in class 
and Maccarrone) 
Although law courses within undergraduate DUlHni~ss program UIJL',",""" to need 
stn~n~:tn~;:mng, it is important to remember not all of the information can covered. 
After all, not even all the technical accounting information presented to a"\,VLUUJlU/,; 
majors (or should be-according to the discussion in Chapter I). However, an adequate 
overview of law should a part of the curriculum . 
.... <> .. h"'1"'''' the most important characteristic of the program that to be 
over to the regular program is the time developing a mentoring 
relationship with Results data analysis as well as comments 
that relationships are rare regular Regular 
males (1976-E 1990-D) and (l978-D and 1984-B) commented on 
the lack of while program (1 982-B, 1982-D and 1 
25 Ibid. 
4& 
mentioned the benefit of the close relationships (Appendix B, Exhibits 1, 2 and 3, 
respectively). 
However, in order to provide such an environment where this can take place, the 
university's reward system for faculty needs to be changed. At the present, it is not 
appropriately set up as conducive to faculty undertaking such efforts to work with 
students. Basically, teaching is regarded as "something that is done only after the 
'important' work has been done"; according to a 1992 Study by Strait and Bull, "In 
today's academic environment, asking professors to give up some prized research time to 
grade essays or group projects is like asking them to sign their own blue slips, especially 
if they are untenured.,,26 In an effort to encourage curriculum development and 
experimentation, the Accounting Education Change Commission's first public act was to 
issue a statement calling for universities to change their reward structure to recognize 
these things. However, the same environment remains that favors research over teaching 
and mentoring roles in higher education. 
Although universities' reward structures can explain the current situation, Nelson 
offered four other possible reasons as to why accounting educators have tended to favor 
the technical training approach. First, accounting professors (and accounting students) 
may not recognize the value of a liberal education. Most likely, they were trained in a 
technically-oriented accounting program. Then, they chose an area of specialization. 
These two factors combined lead accountants to have a very narrow focus. Often, they 
become ignorant of accounting areas outside their area of expertise--let alone areas that 
26 Irvin T. Nelson. 
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may exist outside realm accounting. A second possibility is that the technical 
focus is easier to teach. the most part, the technical requires lectures on rules to 
memorize, problems to work out textbooks, and tests where only one multiple choice 
answer choice works for each problem. This way, professors do not spend time grading 
or time-consuming exams. third possibility involves student evaluations 
teaching, which are typically "poor, invalid measures of teaching excellence."27 Since 
students in classes where critical thinking is often out their element, the 
teaching evaluations to the importance evaluations have in universities, 
professors often are inclined not to risk getting lower scores by experimenting with 
the Thus, the technical focus remains. The fourth possible reason why accounting 
faculty favor technical training may be because they often not prepared to 
teach a non-technical manner. majority PhDs ""'{,'PHIPrI little or no formal 
III to teach and have had a course educational 
tend to teach in manner they were taught--and they don't feel 
skills as writing, critical thinking.28 
Whatever reasons this is a 
universities need to address accounting education is going to improve. 
An by some of the resnOllae:nts was that faculty 
should encourage and provide exposure to areas other public accounting. A 
program male (1985-0), 
27 Ibid. 
28 Ibid. 
progra.Jm female (1984-B) and honors program ",",U1U,," ... 
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(l980-G), each mentioned this in their additional comments (Appendix B, Exhibits 1, 2 
and 4, respectively). Due to the clients of public accounting firms believing that 
inexperienced staff add to the cost of an audit, the firms are not as willing as they used to 
be to train new hires. This, combined with the 150-hour movement, has prompted 
suggestions to have students start in industry and then move into public accounting. 29 
"Thirty years ago, more than two-thirds of new CPAs went to accounting firms ... Now, 
two-thirds end up as management accountants in business.,,3o Since management 
accountants are "forward-looking," Gerhard G. Mueller, senior associate dean at the 
University of Washington, criticized that students going into this area need to understand 
"how a company manages itself'; and the current education system is not designed to 
focus on this.3] While the public accounting firms have taken an interest in higher 
education, Corporate America has not. The Institute of Management Accountants is in 
the process of sponsoring a study in order to determine, in-depth, what management 
accountants actually do and what they need to be successful. Mueller suggested separate 
upper-division classes where students going into public accounting get exposed to audit 
and tax while those heading into industry get exposed to budget and controls courses.32 
When making an effort to· examine aspects of any educational curriculum, 
answers to questions and other comments from its alumni can be very valuable in making 
overall assessments of the quality of the program delivered. With recent accounting 
29 Rick Elam. 
30 "Why Nobody Wants a Good Bean Counter." Investor's Business Daily, June 30, 1995. 
31 "Why Nobody Wants a Good Bean Counter." 
32 Ibid. 
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evaluations and movements for refonn, one nrn,t"'",,,,,,,r of accountancy 
u ....... ,_"" with sixteen years o[()te:ssll()n,ll expenence following: 
system. Graduates 
quality of 
example, they might 
improvements in 
careers.33 
to examine Ohio 
responsibility to the educational 
provide feedback in some systematic way about 
after some years of experience. For 
evaluate their education and suggest 
three-to-five-year during 
two types of uv",Vl.LULU programs and the overall 
quality (in tenns of overall satisfaction, perceived level of 
preparation attained in the program, ability to obtain a sufficient undergraduate basis 
for graduate degrees, and career levels attained), u ...... ,.""" this study the first 
of its kind. Although it is similar to Toronto study, it the fundamental 
two Lv"'v"'UE, to a much deeper level, which 
is not the current literature. Although some of the areas examined are 
subjective, answers and comments provided by alumni prove 
what characteristics of each program are 
J3 A. Marvin Strait and Ivan Bull, "Do Academic Traditions Undennine Teaching?" ==~ 
M!~!llill!£.Y., V"I-","UH'''' 1992. 
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1: Survey Cover Letter 
July 1, 1 
Mr. John Doe 
1234 J".al11"I';<<<'-
Dear Mr. Doe: 
varied career experiences. With 
how well its program prepares 
Murdock, my faculty advisor, and I would 
My involves studying accounting majors' undergraduate 
",V"",,,,,,," ... ,,,,, have affected their careers. My study also examines how 
an field, their demographic how 
and to what they might attribute their level of success. 
who is being asked to give their opinions on 
matters. Your name was in a random sample of graduates from the Alumni Association. 
In order that will truly over the period from 1973 through 1995, it 
is important that each and returned. 
Please complete the at your earliest convenience and return it in 
the pre-addressed, Unfortunately, due to time constraints (such as my 
anticipated graduation in August), I will to your answers by the end of July for 
inclusion in the study. Your anonymous answers are confidential and will be used for statistical 
purposes only in a paper to questionnaire's identification 
is for mailing purposes on 
Hopefully, based on your 
research to implement in 
might have. Feel to call me at 
Sincerely, 
Christine M. Jennings 
Enclosure 
A-I 
to use of this 
to answer any questions you 
Murdock at (614) 292-1720. 
Exhibit 2: Survey Page 1 (Cover)* 
OHIO STATE UNDERGRADUATE ACCOUNTIJllG MAJORS - A QUESTIONNAIRE 
These questions are designed to sample your opinions about your undergraduate e.'tperience as well as experiences that you have had during your career. Please circle your 
answers or fill in lhe blanlcs when applicable. 
UNDERGRADUATE EXTRA-CURRICULAR ACTIVITIES 
I) Were you a member of The ~CCC;>W1:ljng Association? YES NO If YES, were you an officer within it? YES NO 
2) Were you a member of Beta Alpha Ps i? YES NO If YES, were you an officer within it? YES NO 
3) Were you involved. in other Business College organizations? YES NO If YES, how many? _ ,_ '._. Officer within any? YES NO 
4) Were you involved in organizations Qutside the Business College? YES NO If YES, how many? __ _ Officer within any? YES NO 
5) To what extent did involvemerrt/leadership in ofganizalJons help your professional development? I .4 5 
NOT AT ALL A GREAT DEAL 
UNDERGRADUATE EDUCATION 
I ~ 
,I 
I) Year graduated: _ __ _ Quaner graduated: 
2) Approximate cumulative GPA upon graduation : Approximate cumulative accounting GPA upon graduation : 
I 3.70 - 4.00 
3.50 - 3.69 
3.20 - 3.49 
2.90 - 3.19 
BELOW 2.90 
3)Pld you h~~~ a majores) in addition to accowHing? 
4) How would you describe your relationship with the accounting faculty? 
YES 
To what extent have member(s) of the accounting faculty impacted your life/career? 
. Name(s) of accounting faculty to which you're gratefuUleamed the mOst fro~ : 
5) How wOui~' you describe your relationship with the Business College facultY? 
(Outside if lhe occollJlliflg deparlment) 
NO 
To wha~" extent' ,tf~Y~J~lember(s) of the Business College faculty impacted your life/career? 
. : . 
Name(s) ofBiJsiness CoIJ.;ge·facuhy to which you're gratefulneamed the most from : 
6) Did you take higher/extra math sequences? (Beyond the Business College's requirements) 
7) Did you take higher/exira computer courses? (Beyond th:~ ,Business College's requirements) 
8) Did you take higher/extra English courses? (Beyond the Bwiness College's requirements) 
9) Did you take a commW1i~}o"n~ or speeCh class? 
10) Did you have oral presentations or writing assignments in accounting classes? 
If YES, in what? 
HARDLY KNEW 
NOT AT ALL 
I 
HARDLY KNEW 
I 
NOT AT ALL 
YES NO 
YES NO 
YES NO 
YES' NO 
YES NO 
If YES, to what extent? J 
RARELY 
II) Did you have any accounting classes ~"~"~"deJ"Prof~r Thomas "J. Bums? YES .:1'10 
12) Did you take honors courses with in your accounting major? YES NO 
13) Did you take honors busine,s; cOuFS~ outside" ~f your accounting major? YES . NO 
14) Did you take honors courses outside of the Business College? YES NO 
" """ " :" ~:s)" Di~ ':~~ have ~y "examination credit to exempt you .froiu " SOm~":~I~es at Ohio State? YES NO 
If YES, in what subject(s)? 
I 3.70-4.00 
3.50 - 3.69 
3.20 - 3.49 
2 .90 - 3.19 
BELOW 2.90 
KNEW WELL 
5 
A GREAT DEAL 
KNEW WELL 
5' 
A GREAt Ii¢AL 
5 
REGULARLY 
*The size and spacing of this exhibit have been slightly modified from the original format 
in order to meet the spacing requirements of this paper. 
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Survey Page 2 (Inside Left)* 
UNDERGRADUATE EDUCATION, CONTINUED 
16) Please rank the following accounting courses from least beneficial to most beneficia} with "5" being the most beneficial. 
ADVANCED FINANCIAL 
AUDITING 
COST 
INTERMEDIATE FINANCIAL 
TAX 
MANAGEMENT INFORMATION SYSTEMS (AS PART OF THE ACCOUNTING CURRiCULUM) 
17) Whal fIOTH1CcdU,;irn'g cJ .. ~(es) b~iieJiu:d y,,,tlhe mosl? ______________ _ The 1';;;'1'/ ____________ _ 
18) To what extent did your undergraduate education prepare you for an accounting career? I 
NOT AT ALL A GREAT DEAL 
19) In retrospect, ;':~~id'you ch~ I~.-same under8radua~ progra",yau had? Wltyor wh,~, nol. ---'""----"c-~---------=-'-'---"'-----',--~-
POST-UNDERGRADUATE EDUCATION/CERTIFICATION 
. 1) Do,you have a Master's degree? YES NO If YES, in what? 
2) Do you have a Pill? YES NO If YES, in what? 
3) o.;y""t £,eany of the foliowi~g" ce.;jficalions? (Circle all that apply,) 
II . : ',':", : 
.. ' , I, :'::CERTIFIEJ;~U8L[C AC~OUNT ANT 
CERTIFIED MM,AGEMENT ACCOUNTANT. 
CERTIFIED INTERNAL AUDITOR 
CHARTERED FINANCIAL ANALYST 
From where? 
From where? 
OTHER, (specifY) __________ _ 
CAREER 
, , , 
J}Did you have an aCcou9~.ing jQ~~ms.~p during C<?lIege? YES 
2) Are you currently employed? YES 
3) Are you currently in an acc:ounting-<>riented position? YES 
4) To what extent are you satisfiedlhappy with your current job? 
NO 
NO 
NO 
If YES, .how many? __ _ 
If YES. what is your current position or title? 
ltVEs. in What area? 
NOT AT ALL A GREAT DEAL 
5) Your firsljob aner graduation was in which oflhe following? PUBLIC ACCOUNTING' INDUSTRY OTHER . , ~, (ip.cifY) ___ ~~--'-~ __ _ 
6) Number of years you worked for each of the following afier receiving your Bachelor's degree: 
___ A LARGE, NATIONAL PUBLIC ACCOUNTING FIRM 
A SMALLER PUBLIC ACCOUNTING FIR.."I 
___ INDUSTRY (IN AN ACCOUNTING POSITION) 
OTHER , , , (specify) _________ _ 
7) Number of times you have received "promotions" (New job title/significant pay increase); 
8) Number of times you have changed employers since you graduated: 
:.9).For the most pari~ ~~. you .cbangeiempl~yers to: (Circle one) 
10) To what extent has your job(s) required you to travel? 
RECEIVE A HIGHER SALARY 
OBT AfN A JOB WITH MORE AUTHORITY 
OBT AfN A JOB WITH A BIGGER CHALLENGE 
CORRESPOND WITH GEOGRAPHICAL PREFERENCE 
OTIffiR (specify)~, __________ _ 
NOT AT ALL A GREAT DEAL 
*The size and spacing of this exhibit have been slightly modifiedfrom the original format 
in order to meet the spacing requirements of this paper, 
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Survey Page 3 (Inside Right)* 
CAREER, CONTINUED 
II) Number of limes you have moved to dif(ereot geographiCal areas since YC?u received your Bachelor's degree: 
12) For the most part, did your geographical changes result from : (Circle one.) 
COMPANY -REQUIRED TRANSFERS 
DESIRE TO LIVE ELSEWHERE 
OBTAINING A NEW JOB WITH A fflGHER POSITION 
OBTAINING A NEW JOB BECAUSE SPOUSE'S JOB REQUIRED HIMIHER TO MOVE 
OTHER (specify) ___________ _ 
13) For the most pan.. in what region of the United sfu'tes ~ave y~. : tended to wor:k/live since receiving your Bachelor's degree? (Circle one.) 
NORTHEAST (MICHIGAN, INDIANA, KENTUCKY, VIRGINIA AND THOSE STATES TO THE NORTHEAST) 
SOUTHEAST (MISSISSIPP~ TENNESSEE, NORTH CAROLINA AND THOSE STATES TO THE SOUTHEAST) 
NORTH-CENTRAL (THE DAKOTAS, NEBRASKA, KANSAS, MISSOURI, ILLINOIS, AND THOSE STATES TO THE NORTH) 
SOUTH-CENTRAL (NEW MExIco, OKLAHOMA, ARKANSAS, LOUISIANA AND TEXAS) 
6 
NORTHWEST (MONTANA, WYOMING, IDAHO, OREGON, WASHINGTON) 
SOUTHWEST (CALIFORNIA, NEVADA, UTAH, COLORADO, NEW MEXICO, ARlZQNA) ',' 
14) What j, your current salary base level? 
6 
I 
15) To what ex:ten.t do,y'QU ~.i.der yourself successful? 
LESS THAN S25,OO I 
S25,OO I TO S3 5,000 
S3 5,OO I TO S50,000 
S50,OOI TO S75,OOO 
S75,OOI TO SIOO,OOO 
OVER 51 00,000 
16) To what do you attribute your level of success? (Circle one.) 
5 
6 
17) Are you 'invplved wi:th any professional/accounting organizations? YES 
GENERAL 
I) Your gender: MALE FEMALE 
2) Your mari~1 status: SINGLE MARruED 
.. 
3) Number of children :" 
- '--
4) Your race: 
I AMERlCAN INDIAN OR ALASKAN NATIVE 
2 ASIAN OR PACIFIC ISLANDER 
3 BLACK, NON-HISPANIC 
4 fflSPANIC 
5 WffiTE, NON-HlSPANIC 
6 OTHER , . , (specify) 
5) Any additional comments you would like to make? 
.. 
.. 
I . 2 
NOT AT ALL 
FAMlLYIMENTOR 
UNDERGRADUATE EDUCATION AT OHIO STATE 
POST-UNDERGRADUATE EDUCA nON 
WORK EXPERlENCEIPERFORMANCE 
PERSONALITY/SELF-MOTIVA nON 
OTHER , (specify) ___ _ _____ _ 
NO 
",: 
DlVORCED/ SEP ARA TED WIDOWED 
.. 
" ~ ." 
THANK YOU VERY MUCH FOR YOUR COOPERATION, IT IS GREATLY APPRECIATED, 
A GREAT DEAL 
. ... . 
*The size and spacing of this exhibit have been slightly modified from the original format 
in order to meet the spacing requirements of this paper_ 
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Exhibit 1: Comments "Regular" Accounting ", ... run""" Graduates (Males) 
J976-C My four 
and still have twenty 
always remember my 
at Ohio State were the best 
We meet every other 
at Ohio State fondly_ 
.. friends that I made 
Michigan game. I will 
1976-E The college did not present as a 'friendly' 
The theory taught environment. I found it difficult to feel comfortable asking 
no way prepares you world.' 
OSU education was a definite plus in my overall 
responsible adult. 
and maturity as a 
I received a "",",'HIV'11 at Ohio State. 
My greatest with OSU's program was how ill-prepared I 
see:me:a for taking the exam. of Miami, for took a special 
preparatory class before graduation and often passed the exam on They 
were tough competition for me my first job. Also, now as an I find writing 
skills of graduates (including OSU to [be] substandard public accounting 
work. 
Ohio State oOlene:a 
VB,""'/', alum to deal with ... too 
My internship AV,,,,,, .. ,,,,," 
involved with ~<>.~p,,'pttpr" a 
contributed greatly to my 
to job. After that, me the most 
my work. motivation as I have applied 
career. 
Try to include more practical applications in undergrad program. Work 
to identifY students who switched May have lower overall 
GPA. Help to place into and/or honors program. 
OSU does an excellent job 
of business law. I oJ .. '",u", 
the foundation. OSU 
a student to pass exam, 
that success comes from 
a solid foundation on which to a 
The accounting program at was too geared towards public 
accounting as the step of the accountant's career after graduation. More emphasis 
IJ' .... .., .... '" on industry, government, career options for the students. 
teaching should emphasize a broader point. 
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1987-F Although I enjoyed and found interesting the accounting program, the 
career fares little resemblance to the program. The accounting career has changed 
significantly since my graduation. Hopefully, accounting programs have informed 
students of the differences and they are aware and have a realistic idea of what is 
happening in the field. 
1990-D It was the total OSU experience that helped prepare me for the real world, 
not the accounting department or anyone professor. I realized how good my undergrad 
background was when I competed with others in grad school and came out in the top 
15%. 
1991-C I believe the following requirements would be beneficial to graduating 
accounting majors: a) business writing skills, b) a speech class, c) an additional required 
quarter of advanced financial (consolidations, poolings, etc.) and d) an additional required 
quarter of business law. 
1991-D Core accounting curriculum does not prepare an individual to successfully 
complete the CPA exam. Ohio State needs to improve education in the following: 1) 
governmental accounting, 2) business law, 3) auditing evidence and 4) corporate tax. 
1994-C I think Ohio State prepared me well for the 'real world.' I'm very proud to 
say that I earned an accounting degree from OSU. Also, I'm happy to know that the 
Fisher College of Business will be even better in the years to come. Thank you, OSU! 
1995-A The communication between Main Campus and OSU-Newark branch 
about internships, the Accounting Association, and other business college organizations 
was non-existent. This also included the career services department for on-campus 
interviews. None of these were referred to or mentioned by academic advisors or 
business college staff at OSU-Newark. 
1995-B If I had it to do over, I would probably have joined an accounting or 
business organization. However, I do not feel that it will help make or break a career. 
Self-motivation and hard work, I feel, will take a person further than any association. 
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Exhibit 2: From "Regular" Accounting Program (Females) 
to all these questions [relating to jobs of years 
to explain. My husband (married two weeks after graduation) is in the 
13 times in 23 years. I took most any job came along or 
the kids were little. The first real job is the one I currently 
1993. I have 
has been my 
I am primarily a homemaker. I well up-to-date, 
to work full-time, I can. Right now, I want to. 
My OSU degree is very reSDe'~te(:l. 
more than 80 first year people at Arthur 
I would have chosen the same but would have 
more involved. I found it difficult to meet professors and didn't feel that I 
I did not really feel that I was any group, which I think is 
.. When I first began in public I did not feel totally prepared by my 
classes even though I had an I feel that the super-smart 
accounting (the Beta Alpha a network and probably had a 
experience than the good, but not brilliant, student. If anything, I think the 
department should the accounting students more 
world. more case study work and business 
J980-D I am currently a 
my computer expertise through 
children. I stay current in 
I would probably not go back to 
accounting when I return to a career it would 
background helps immensely in that field, 
but my a'v'vVUl 
1981-8 My career goals have 
handicapped daughter. 
J983-F My husband is a 
school. My entire focus was to join 
joy of working together helping 
community by instilling Christian 
hourly) ... 
the birth of my 
to OSU after children 
which we own together. 
our choice and contributing to betterment 
at opportunity (which is daily, not 
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1984-B Undergrad accounting experience-profs focused on public accounting-
gave little airtime/respect to industry accounting roles. Profs very remote from 'real 
world' issues. Would have been more effective with interchange with experienced 
mentors. Not everyone has a desire to work in public accounting. 
1986-D After working for ten-plus years since graduating, I feel one of the aspects 
lacking in my undergraduate education was relating textbook examples to real life. Some 
of the professors had spent so long in the hallowed halls of academia that they could no 
longer related to the real world. The technical training was fine, but I don't use it much 
anymore. 
1986-G I think OSU had a good business program. However, I believe I benefited 
the most from internships and summer jobs in terms of preparing for the 'work world.' I 
was not that involved in extra-curricular accounting activities as I was very involved in 
sorority and athletics, in addition to two majors. I was not 'allowed' to join Beta Alpha 
Psi due to my second major. I think that rule was too restrictive, as it would have 
allowed more diversity in the organization. 
1986-H While I learned a lot of accounting theory at OSU, none of my classes 
related to the types of things I am doing today. There was not enough practical/work 
related experience. The classes did not teach one to think about business-related issues. 
1993-A The internship program seemed very beneficial but seemed to be limited to 
honors students. Perhaps if you could recruit more small-mid size firms, then more 
students could participate or offer part-time positions that people could do while going to 
school. I think there need to be more programs designed to get people involved and 
informed of opportunities. Students tend to get lost in the crowd of 60,000 and do not 
realize what is available. As a commuter student, I was not aware of the [honors 
accounting] program and had not determined what field I wanted to go into yet. 
1993-D I don't feel I ' benefited' from any classes in the college. I was totally 
unmotivated to learn by any instructors and knew I could pass by showing up to class and 
turning in homework. I find it amazing to compare my 'college accounting knowledge' 
to my 'work experience accounting knowledge.' I couldn't recite one fact I learned from 
my classes if you asked me to - I don't know if I comprehended one drop of information. 
However, today those debits and credits are second nature! I am totally depended on at 
my job and am continuously commended for nice work. Wouldn't it be wonderful to 
require some type of real world experience (even if it is a 'real world' class) even before 
you get in to your major classes? 
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Exhibit Comments From Graduates (Males) 
I your is interesting; it 
Job/career dynamics/influences, etc. could 
enough detail You could call me 
1976-C ... honors program IS very preparation for public 
which is a great introduction into business ... 
I use my U"",,,",VUI 
of creative 
thinking and my 
law firm in 
on a daily in a way that requires 
relationship with and Tom Bums 
,~""" ... " and made me what I am today (senior 
Michigan). 
1978-A Success can be nt"'rn,-",t"ti many ways. Be how job titles, salary 
and position are weighted in 'success.' These are byproducts of one 
who is in hislher personal 
1979-D me for a career 
qualities as as the analytical 
1981-C into tax! More in public 
most important skills: 1) Analytical ability, 2) Sales/Selling and 
you would want to be treated. 
industry. Three 
others the way 
1982-B 
real life was 
Bums was 
school is done. 
difficult in 
1982-C 
accounting and 
honors accounting prepared me 
profession. 
a career in public 
1982-D 
coupled with 
was an 
1983-8 
employers 
spreadsheet 
feel I am a good 
doors for a yo""nn'{1 
honors accounting program was outstanding. The 
working relationship professors and .... A .... ' ' ' ... ;~ 
I will remember for life. 
disillusioned by 
college courses on 
accounting 
and I am frustrated 
in-house training 
personal computers, word 
would have 
I haven't found that .......... ,", .... , 
really learn the business world. If I were single (without 
responsibility for my wife and four children), I would be more u, ... u,,' .... ~ 
changes. 
B-5 
at my 
to 
J983-D Success is based on numerous personality traits, desires and people who 
influence your life ... it is not simple to define. 
J988-B In my experience since graduation, I have not encountered anyone that I 
felt had a better accounting education than me. I felt the accounting program was great. 
However, some of the other business school courses did not provide me a great deal of 
benefit. Hopefully, the program willlhas evolved to provide a well-rounded, relevant 
business education to students. 
J989-C The rigors of the honors program, along with the networking from Beta 
Alpha Psi proved invaluable. Although Ohio State still has a decent reputation for 
accounting nationwide, I have begun to hear that this perception is changing: for the 
worse. I would think it very unfortunate if this were to continue! 
J992-C I graduated from the honors accounting program. However, I am doing 
business consulting work with AA. I didn't do any accounting work after graduation. 
The honors program of doing case studies, writing and presentations is what prepared me 
for my career-not the accounting classes. I attribute my success to the honors program. 
J993-B Survey did not ask about international opportunities. I've had extensive 
international business experience in my three years since graduating. It's critical to my 
current job. Biggest regret-not fluent in a second language. But types of lessons 
learned in accounting program provided me with ethical background to perform in a 
varied international arena. 
J995-A All of the eight hour daily assignments, seven hour midterms, oral finals, 
weekly debates/writing assignments, Socratic dialog and best of all, caring professors, 
created a work ethic strong enough to tackle even the most complex problems. Though a 
career as an attorney differs from that of an accountant, the two professions can 
frequently overlap. (See INK V. CITY OF CANTON). There, the Ohio Supreme Court 
created a formula for valuing a possibility of reverter (POR). The formula was later 
found to be unworkable since, using FV discounted to PV, the POR always equals $0. 
Because of the honors accounting program, I am better able to address such problems. 
Also, the credentials accompanying the program aided me in securing an externship this 
summer with chief Justice Moyer at the Supreme Court of Ohio. Consequently, there 
will not be another INK V. CITY OF CANTON, at least not this summer! 
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1974-A 
attempt. 
1976-F 
4: Comments "Honors" Accounting ..... 'r"' ... ·o 
program was excellent. 
I admit that I would not be where I am today 
Graduates (Females) 
CP A exam on first 
having gone to Ohio 
I was able to ISM MBA program at of Texas at 
accounting "",,,"',0 .. <> at Attending Ohio 
me confidence, 
profession. 
up and me a solid grounding in my 
By the way, was a bit stilted, 
someone going into While 
it didn't allow for 
is not there, nor 
pay, it is honorable, 
Doing well under direction helped me a position in a large 
public firm. probably was an asset as I ...... "'0 .. '''''' the firm, but 
in the early 
due, I 
a family and 'Big Six' public accounting were not the 
I have been able to and decent 
think, to my large firm background and experience. 
I did 'okay' although I didn't much satisfaction 
it some reason. I with taxes, the bulk of which training came 
H&R Block courses I took as an undergraduate so I could work as a tax preparer 
Winter Quarters! I liked the people one-on-one, and I seemed to do well at this. 
I PA firm, I was for an assistant controller position with a 
company near Columbus, but due to pregnancy 'nixt' I then had a 
out of my home for as a public accountant.. birth of 
""''''VUy son. I am still delighted to a full-time wife and mother of ".""",",'u 
or not I will get back into I couldn't say. 
(Respondent noted dropping or from Burns' a failed 
., for "honors" students.) 
a career 
to 
Accounting 
public accounting. In 1988, I 
with my children. 
1980-B Your questionnaire comes at an 
re-evaluating my life and career choices. I 
from a case of what 
if I was not in computing. 
U~""""",Jl1':>. It will probably 
B-7 
prepared me very 
to 'retire' from public 
of 
moment in my I am 
my choices are sound-however, I am 
I majored in English 
survey will actually 
more than 
/980-G discussions are for stimulating analytical thought 
process and to prepare students for interacting a business environment. I think 
the honors program helped me out of my shell and challenged me to achieve more 
than I ever could. I could change I would a CPA Review and 
more exposure to industry (less F ASB). 
1983-G retrospect, I am particularly grateful to Professor and the honors 
and written curriculum emphasis on effective 
communications. 
1984-D I was involved with Professional 
through which I obtained my two internships. Nila 
motivational 
Program while at Ohio State 
was a true inspiration and a 
thereof) can be 
hard question! 
an MBA, so I know 'how 
to undergrad, post grad, or 
of my success (or lack 
my self-motivation-that's a 
1986-A My education me decision making and 
solving skills which been the cornerstone of my and work 1""""'''''''-'1''"''''''''' 
and pn!SemalUo,n skills were beneficial. 
/986-C I have remained with the same company [AA-tax] I working for 
my year and found great After children, I 
new career path-I am a career senior work part-time, switching to 
through of each year. not sure all would be so 
accounting has for me. 
1992-A Overall, I that my ",vr,,,,,..,,,,,,,,,,, at OSU helped to prepare me for 
now I enjoy school from the position of a future. I enjoyed school as a student 
lvUvH'~' which I find personal 
J993-C I .:aI".HH,'..,UJlH difference between the a student 
m honors accounting program versus accounting program. In my 
honors U"',V\ellUH far prepares the students 
demands in DfC)te:SSlIDn. This survey is an excellent 
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· G 1 :2 1 :2 2 1 2 :2 4 86 2 2 2 2 . 3 :2 1 :2 2 :2 :2 :2 2 1 1 3 1 1 :2 2 1 3 
1987 A 2 1 1 2 2 
· 
1 87 :2 2 1 1 3 5 3 :2 4 :3 2 :2 :2 2 :2 1 5 1 1 1 :I 2 
55 F 2 
· 
1 . :2 1 2 1 87 3 4 2 1 3 4 5 1 3 4 2 2 1 1 1 1 5 1 1 1 2 :2 
56 A 1 :2 1 1 1 
· 
1 3 1 5 88 2 2 1 :2 5 4 1 4 4 1 2 2 1 1 1 5 1 1 1 1 1 312 
57 1988 B :2 1 1 1 1 :2 2 5 88 2 1 1 2 5 5 1 3 2 2 2 2 :2 2 1 5 1 1 1 1 :2 
58 1988 C 2 1 1 1 :2 :1 1 1 1 3 :2 1 1 :2 . 5 4 1 3 3 1 2 2 2 :1 1 5 1 1 1 1 2 
59 1988 0 :1 1 :1 1 :2 1 1 3 1 4 :2 :2 1 3 4 3 1 4 3 2 1 :2 :2 :2 1 5 1 1 1 1 :2 
60 1988 I' 2 1 :2 2 
· 
1 2 2 3 88 2 3 2 2 
" 
3 1 :2 2 :2 :2 :2 1 2 1 5 1 1 :2 :2 :2 
· 61 1989 B :2 1 1 1 :2 1 1 4 :2 5 89 :2 1 1 :2 5 5 1 2 :2 :2 1 :2 :2 1 1 5 1 1 1 :2 1 1 
1989 C :2 1 1 1 1 :2 :2 3 89 2 1 2 2 4 4 1 1 1 :2 1 :2 2 :2 1 5 1 1 1 :2 1 1 
1989 D 2 1 1 1 :2 :2 :2 
· 
1 89 :2 1 1 :2 :3 4 1 1 2 2 :2 1 :2 1 1 5 1 1 1 :2 :2 
64 1989 E :2 1 1 :2 1 :2 1 3 89 1 :2 1 2 5 5 1 4 4 1 1 :2 :2 1 1 5 1 1 1 :2 1 :2 
65 1990 C :2 1 1 :2 
· 
1 2 4 90 3 3 1 :2 5 5 1 :2 3 1 1 1 :2 1 1 5 1 1 1 1 1 1 
66 1990 0 :2 
· 
1 :2 1 1 :2 1 1 5 90 :2 1 1 :2 4 2 1 2 2 2 1 2 :2 :2 1 5 1 1 :2 :I 1 :2 
1990 I' 1 2 1 1 . 
· 
1 1 :2 4 2 1 1 2 4 4 1 3 2 :2 :2 2 2 :2 1 5 1 1 1 :2 2 
1990 H 1 2 1 :2 1 1 2 1 1 :2 4 :2 :2 2 2 4 3 1 2 3 :2 1 :2 2 2 1 5 1 1 1 2 :2 
69 1991 B 2 1 1 1 1 1 1 5 1 4 2 1 1 :2 
" 
4 1 :2 :2 1 1 :2 :2 :2 1 5 1 1 1 :2 1 
1991 C 2 1 2 1 3 :2 1 1 0 4 2 1 1 :2 5 4 1 1 2 1 2 :2 1 :2 1 5 1 1 1 1 1--." 
1991 D 2 1 1 1 :2 :2 1 :2 :2 4 91 2 1 1 :2 3 3 1 :2 :2 :2 1 :2 :2 :2 1 5 1 1 1 1 2.. 
· 1991 F 2 1 1 1 2 1 1 1 1 4 91 2 1 1 2 4 5 1 2 2 2 1 2 1 1 1 5 1 1 1 1 1 1 
73 1991 a 2 
· 
1 1 2 1 1 1 4 91 4 2 1 2 4 4 1 3 3 :2 :2 :2 :2 1 1 5 1 1 :2 2 2 
74 1992 It. 1 2 1 2 2 
· 
:2 
· 
3 92 2 :2 1 2 4 4 1 1 1 :I :2 2 1 1 1 5 1 1 1 :2 :2 
1992 c 2 
· 
1 1 1 1 2 1 1 1 5 92 2 1 1 2 5 5 1 3 2 2 1 1 2 1 1 5 1 1 1 1 :2 
· 1992 D 2 :2 1 1 1 1 2 1 :2 2 3 92 2 2 1 :2 5 4 1 4 4 1 1 2 2 1 1 5 1 1 2 1 1 21 
1992 I' 1 1 1 1 :2 2 4 4 1 1 2 4 4 1 3 3 :2 1 2 22 1 5 1 1 1 2 2 
1993 It. 1 2 1 1 :2 
· 
2 3 2 1 1 2 4 3 2 2 1 2 1 2 2 "-2 1 5 1 1 1 1 1 
1993 B 2 
· 
1 1 1 :2 1 :2 
· 
4 :2 1 1 :2 5 5 1 4 :2 1 :2 1 :2 :2 1 5 1 1 1 1 1 
1993 C 1 :2 1 1 :2 :2 1 3 1 4 93 :2 1 1 :2 4 5 1 :2 1 :2 :2 :2 :2 1 1 5 1 1 1 1 1 1 
81 1993 D :2 :2 1 :2 1 3 2 1 1 :1 3 96 2 2 1 :2 3 4 1 3 :2 1 :1 2 2 1 1 5 1 1 1 :2 :1 
· 82 1993 E :1 1 1 :2 1 1 1 3 :1 3 3 2 4 3 1 :2 2 1 2 2 2 1 1 4 1 1 1 :2 1 3 
83 1993 G 2 
· 
:1 . :1 1 2 
· 
3 3 :2 . :2 3 :2 1 1 1 :1 :1 :2 2 :2 1 4 1 1 :1 2 :1 
· 84 1994 A 1 2 1 :2 :2 
· 
1 :1 1 4 94 2 3 1 2 5 4 1 1 1 :1 1 2 :2 1 1 5 1 1 1 1 1 13 
85 1994 B 1 2 1 1 1 2 2 1 :2 1 
" 
94 :2 1 1 2 3 :2 1 :2 :2 :2 1 2 2 :2 1 5 1 1 1 1 1 13 
86 1994 0 2 
· 
1 1 2 
· 
1 :2 2 4 94 2 1 1 :2 5 5 1 1 1 :2 L 2 :1 :2 1 5 1 1 1 2 1 31 
87 A :1 :1 1 1 1 1 1 1 11 1 3 95 2 1 1 :1 5 5 1 5 1 :1 2 :1 :2 :1 1 5 1 1 :1 :1 1 3 
88 D 2 
· 
1 1 1 1 :1 2 3 95 :1 1 1 2 5 5 1 :2 1 :1 1 :2 2 2 1 5 1 1 1 1 1 1 
89 1993 H 1 1 1 1 :1 :1 3 93 3 1 1 :2 
" 
3 1 1 :1 1 1 :2 2 :2 1 5 1 1 1 1 :2 
· 90 1994 C 1 :1 1 1 1 3 1 :2 3 94 2 :2 1 :2 5 5 1 :2 :1 2 2 :2 :2 2 1 5 1 1 1 1 1 1 
C-8 
H H H H '1' U M A A I Y Y Y U W 
2 2 A I M L 0 M M D H I M P C P R R R R Y M N H '1' 
C C D A N C C S A W W R N I L C P S S S S R P U Y R 
0 0 V U C '1' L L P E S H H C If N 0 '1' Y If L S I S R M E A 
0 D D F D 0 F '1' M A A R C T E P E C C C C E E if Y P J J C C N 0 0 E C V 
B E E I I S I A I S S E A E R H R P M I F R R R E 0 0 0 p P D '1' M C H E 
S 1 2 N if if N X S S S P R R E D E A A A A '1' N N D S B B A A U H 0 H G L 
1 1973 B 3 2 1 4 5 2 1 5 1 2 
· 
2 1 2 2 2 2 1 2 1 1 5 1 1 21 1 0 8 5 3 
2 1913 C 5 3 3 5 3 3 5 3 1 1 2 2 1 2 2 2 2 1 3 1 1 5 1 2 0 20 0 10 2 13 5 
3 1973 D 1 3 2 5 4 
· 
62 
· 
4 2 2 3 1 2 2 2 2 1 2 1 1 
" 
1 4 2 0 5 .. 
· 
1 
4 1973 E 5 2 4 5 5 3 36 1 4 2 2 2 1 2 2 2 1 1 1 1 1 3 1 11 0 5 1 5 3 
5 1973 F 4 1 3 5 2 0 3 
· 
5 3 2 2 2 2 2 2 2 2 
· 
1 1 5 1 2 0 3 2 3 
6 1974 A 5 2 1 4 3 61 1 4 2 2 2 1 2 2 2 2 1 1 1 1 5 1 11 11 0 4 3 3 2 
7 1974 B 4 3 3 5 5 4 
· · 
5 1 1 
· 
1 1 2 2 2 2 1 
· 
1 1 3 3 . 5 5 1 2 
8 1916 A 4 4 5 5 4 5 ~' 2 4 2 1 2 2 1 2 2 2 1 1 1 1 1 4 1 3 0 0 8 4 2 " 9 C 0 2 4 5 3 1 5 1 1 1 2 1 2 2 2 2 1 2 1 1 3 1 3 0 0 9 4 3 2 
10 E 4 5 5 4 4 5 6 1 5 2 2 
· 
2 1 2 2 2 2 2 
· 
1 1 5 1 4 0 16 0 5 Eo 2 2 
11 F . 
· · · · 
5 1 1 1 2 2 2 2 2 2 1 1 1 1 4 2 0 0 6 7 Eo 1 3 
12 G 5 0 2 4 1 3 
· · " 
3 2 2 . 1 2 2 2 2 2 
· 
1 1 3 1 
" 
0 3 
" 
5 1 
13 D 
" 
1 3 5 2 I) 53 1 5 1 . 3 1 1 2 2 2 2 1 1 1 1 5 1 I) 0 0 7 2 3 2 
E 1 3 5 2 4 0 1 1 4 1 2 2 1 2 2 2 2 1 1 1 1 4 1 1 4 14 0 5 2 1 3 
1977 G 3 3 3 3 3 5 4 
· 
3 3 2 2 2 2 2 2 2 1 1 1 2 4 2 0 0 3 0 4 4 3 2 
16 1918 A 5 1 4 3 2 5 1 5 1 2 
· 
2 1 2 2 2 2 1 1 1 1 5 1 18 0 0 0 6 0 
· 
3 
17 1918 C 5 3 1 4 
· 
2 1 1 4 1 1 3 . 1 2 2 2 2 1 1 1 1 4 2 2 0 16 0 6 4 4 2 
18 D 1 3 5 5 3 1 1 5 2 3 2 2 2 2 2 2 1 2 2 2 5 1 0 3 0 0 2 1 S 
· 19 E . • . 3 4 
· 
5 4 5 5 1 1 2 2 2 2 2 2 1 2 1 2 4 3 12 0 0 0 6 3 5 5 
20 C 5 3 3 S 4 3 
· 
5 1 2 
· 
2 1 2 2 2 2 :2 2 2 1 9 0 0 () 2 1 4' 4 
21 D 3 4 5 5 3 2 4 1 1 1 2 2 1 2 2 2 2 1 1 1 1 2 0 0 15 0 5 1 :' 1 
22 A 1 .. 5 0 3 2 Eo 1 5 2 2 2 1 2 2 2 2 1 2 1 1 
" 
1 0 11 2 8 5 '",3 
2l B :2 
· 
1 4 3 5 7 1 « .. :2 
· 
2 . . • . . 2 
· 
1 1 5 3 0 0 16 3 0 
· 
1 
:u C « 5 :2 3 1 (I I 2 5 1 1 :2 :2 . 1 :2 :2 :2 :2 1 :2 1 1 5 1 0 5 (I 7 5 « & 
25 D 5 5 5 5 3 :2 3 5 1 1 :I :2 1 :2 :2 :2 :2 1 1 1 2 5 1 0 I 0 I :I :I :I 
26 I' 5 .. 1 5 3 :2 
· · 
5 1 :2 2 1 2 :2 2 1 1 1 1 :2 4 1 0 0 0 5 :I 5 1 
21 G 3 5 1 2 « 
· 
6 2 5 1 2 2 1 :2 2 2 :II 1 1 1 1 5 1 0 II 5 6 1 5 « 
28 1981 C « 3 .. 
" 
5 2 Eo 2 .. 1 2 2 1 :2 :2 2 :2 1 1 1 1 5 1 3 (I 0 8 .. 2 3 
29 1981 D 5 1 2 4 3 
· 
7 1 .. 1 2 2 1 2 :2 :2 :2 1 1 1 1 5 . 0 :I (I 7 :I :I :I 
30 1982 B 5 0 1 2 .. 3 5 1 5 .. 2 2 1 :2 2 2 :2 1 1 1 2 5 1 .. 0 14 0 1 5 3 
31 C .. 
" 
4 5 
" 
3 6 1 5 1 2 2 1 2 2 2 2 1 1 1 2 4 1 1 0 6 (I 5 1 3 
" 32 D 4 1 3 5 2 0 1 4 1 2 
· 
2 1 2 2 2 2 1 1 1 1 5 1 11 1 2 0 1 2 1 
· 
33 1982 E 2 4 3 5 
· 
6 7 4 1 1 2 2 1 2 2 2 2 1 1 1 1 5 1 4 8 2 0 3 3 3 
34 1982 G 5 3 4 5 5 3 1 1 5 2 1 3 . 2 2 2 2 2 1 2 1 . 4 2 0 0 0 2 0 
· 
2 
35 1983 B 4 4 5 5 :3 2 6 1 4 2 2 
· 
2 1 2 2 2 2 1 1 1 1 1 1 2 0 11 0 3 3 1 2 
36 1983 C 2 1 :3 5 4 0 3 1 5 1 1 1 2 1 2 2 2 2 1 2 1 2 4 3 0 0 0 13 5 0 
· 
3 
37 1983 D 2 1 5 3 4 0 3 . . 3 2 2 2 2 2 1 1 1 2 3 . 3 4 
· 38 G 4 3 2 5 1 
· 
1 5 1 2 
· 
2 1 2 2 2 2 1 2 1 1 5 1 0 0 0 4 0 
· 
4 
39 A 0 1 3 4 2 5 4 5 1 1 3 2 1 2 2 2 1 1 2 1 1 4 1 0 0 7 3 1 5 3 
40 B 3 1 25 4 4 5 4 1 2 2 1 2 2 2 2 1 2 1 1 5 1 12 0 0 0 3 0 
· 
3 
41 1984 C 
· 
. 
· · 
:3 3 2 3 1 2 2 2 2 1 2 1 1 3 1 4 0 0 1 3 2 5 2 
42 1984 D 3 0 2 5 1 4 4 1 4 1 2 2 1 2 2 2 2 1 2 1 1 5 1 4 0 7 0 6 2 3 3 
43 1984 E 5 2 
· 
4 :3 1 1 1 :3 1 2 2 1 2 2 2 2 1 2 1 1 4 1 6 0 0 6 4 5 2 1 
44 1985 A 4 1 3 5 
· 
2 3 1 5 1 2 2 1 2 2 2 2 1 1 1 1 4 1 3 0 8 0 a 5 3 3 
45 B 0 3 4 1 2 5 4 4 1 2 2 1 2 2 2 2 1 1 1 2 4 1 4 0 0 3 2 :3 2 
46 C 
· · 
6 4 5 1 2 2 1 2 2 2 2 1 2 1 1 5 1 11 0 0 0 3 0 5 
41 1985 E 5 5 4 5 4 5 4 1 5 3 1 3 2 1 2 2 2 2 1 1 1 1 4 1 :3 0 8 0 :3 :3 3 1 
48 1986 A 2 0 4 5 1 :) 11 1 5 1 1 1 2 1 2 2 2 2 1 2 1 2 5 1 6 0 0 0 7 1 5 3 
49 1986 B 3 2 4 5 5 2 3 5 1 2 2 1 2 2 2 2 1 2 1 2 5 1 5 0 0 5 6 2 1 
C-9 
n n H H i' 0 1'i A A I I l! l! OJ 
.-yr ..... 
:2 2 A I M L 0 M M D H I M P C P R R R R 11' M N H '1' 
C C D A N C C S A W W R N I L C P S S S S R P U 11' R 
0 0 V U C 'l' L L P E S H H C '1' N 0 '1' 11' '1' L S I S R M E A 
0 D D F D 0 F T M A A R C T E P E C C C C E E T 11' P J J C C N 0 0 E C V 
B E E I I S I A I S S E A E R H R P M I F R R R E 0 0 0 p P D T M C H E 
S 1 :2 N T '1' N X S S S P R R E D E A A A A 'l' N N D S B B A A U H 0 H G L 
50 1986 C 2 4 0 1 5 :3 :3 1 3 1 2 2 . . . . . 2 
· 
1 1 5 1 10 0 0 0 2 0 :2 
51 1986 D 
" 
4 2 
" 
:2 2 5 3 
" " 
:2 :2 1 :2 :2 :2 :2 1 :2 1 1 
" 
1 10 0 0 0 :3 0 
· 
:2 
52 E 5 3 1 4 0 :2 6 1 5 1 :2 :2 1 :2 :2 :2 2 1 :2 1 1 4 1 5 0 
" 
0 1 :3 1 2 
53 G 3 :2 5 
" 
1 
" 
5 
" 
2 2 1 1 :2 :I 5 :2 0 0 6 0 4 1 4 4 
A . . . . 
· · · 
. :2 2 . . . . . 1 1 1 2 4. 3 0 0 0 9 5 3 1 
" 1981 F 4. 3 2 5 1 7 5 4 1 2 2 1 2 2 2 2 1 :3 1 1 4. 1 4 0 5 0 5 
" 
:3 4. 
56 1988 A 5 4 3 2 1 0 :3 :2 :3 2 3 2 2 2 :2 2 1 1 1 :2 3 3 . . 
" 
0 2 
57 1988 B 4 0 3 5 :2 1 5 1 5 2 1 2 2 1 2 2 2 2 1 :3 1 1 4. 1 6 0 0 0 2 0 
· 
2 
58 1988 C 4 3 1 5 2 0 26 4. 5 1 2 2 1 2 2 :2 2 1 1 1 2 5 1 4 0 0 0 5 :2 :3 5 
59 1988 D :2 1 :3 5 4 0 6 6 
· 
1 2 2 :2 :2 2 :2 :2 :2 
· 
1 :2 4. :3 0 0 0 8 0 
· 
:3 
60 1988 F 4 3 5 5 5 3 5 1 :2 :2 1 2 2 2 :2 1 1 1 1 
" 
1 1 0 1 0 4 1 :3 4 
61 1989 B 2 :3 :3 1 4 4 
· 
5 4 2 2 1 2 2 :2 2 1 3 1 1 . 3 4 0 2 1 5 2 5 3 
62 C 1 4 1 5 3 2 6 5 4 1 2 :2 1 2 :2 :2 2 1 :2 1 1 4 1 3 0 3 0 4 1 4 :2 
63 D 4 3 2 5 1 1 6 1 4 1 :2 :2 1 :2 2 2 :2 1 1 1 1 5 1 4 0 :2 0 5 :2 :3 3 
64 1989 E :2 :3 4 5 
" 
1 6 1 4 1 :2 3 1 :2 :2 :2 :2 1 :2 1 :2 5 1 :2 0 0 0 :3 :3 l :2 
65 1990 C 4 1 :2 5 3 0 427 6 5 1 2 :2 1 2 :2 1 :2 1 :2 1 1 2 1 5 0 1 0 :3 1 5 :2 
66 1990 D 5 3 4 2 1 . 6 1 
· 
1 1 :3 :2 :2 :2 2 2 2 2 
· 
1 2 4 3 0 0 0 6 :3 0 
· 
.. 
67 F 3 1 2 5 .. 2 
· 
5 1 2 2 1 2 2 2 2 11 1 1 
" 
1 2 0 0 0 4 2 :3 4 
68 H :3 1 0 5 .. 2 3 .. 1 2 . 2 1 :2 2 2 :2 1 1 1 1 5 1 0 5 0 0 
" 
:2 5 :2 
09 B 3 2 :2 4 5 1 6 15 5 1 1 1 3 2 2 2 :2 2 1 2 1 :2 5 3 0 0 0 :2 1 1 5 ,1 
C 4 4 4 5 4 3 1 5 1 :2 :2 1 :2 2 2 :2 1 1 1 1 5 1 5 0 0 0 2 0 .. ·:4 
1991 D .3 1 :I: .. 5 1 1 .. 1 2 . ::2 2 2 ::2 a 1 1 1 1 1 .. 1 2 0 0 0 2 0 
· 
.2 
1991 F 1 5 .3 ::I .. . 6 7 5 1 1 :3 2 1 ::I :I: :I: ::I 1 .3 1 1 :2 .3 0 0 0 5 1 (I 
· 
:I: 
G :3 .. 0 5 :I 1 " 3 .. 1 ::I :I 2 2 ::I ::I :I 1 1 1 1 5 1 5 0 0 0 .. 0 
· 
::I 
A 
" 
.. :3 
" 
3 :2 6 
· " 
1 ::I :I ::I ::I ::I 2 ::I 1 1 1 1 5 1 2 0 0 1 1 1 5 
" C 5 .3 5 5 :I 1 5 6 
" 
1 ::I a 1 :I ::I :I ::I 1 1 1 a 5 1 
" 
0 (I 0 ::I (I 
· 
a 
76 D 4 . :3 5 1 ::I 5 1 5 , :I: :I: ::I ::I :I: :I: :I: 1 1 1 1 3 1 1 0 (I 0 0 1 :I: :I 
F .. :3 .. 4 .. ::I 
· · 
.. 1 ::I :2 1 :2 :I: ::I 2 1 :2 1 1 
" 
I' 2 0 1 0 ! 5 .. 
A :3 ::I 1 .. 5 0 iii .. :3 :I: ::I ::I 2 :I: 2 ::I ::I :2 
· 
1 1 .. I' 0 :3 0 0 :2 .. :2 
79 B .. 2 
" 
5 1 3 l 1 5 1 :I: :2 1 :2 1 :I :2 1 :3 1 :I: 5 :I: 0 0 l 1 :3 (I 5 
80 C . 3 :2 4 1 6 1 5 1 :2 :2 1 :2 :2 :2 :I: 1 1 1 1 
" 
1 3 (I 0 0 1 0 
· 
5 
81 1993 D 2 5 3 4 1 1 1 :2 1 2 2 2 2 2 2 2 1 1 1 2 5 1 3 0 0 0 2 1 5 2 
82 1993 E 3 0 1 5 4 2 6 4 4 1 2 2 1 2 2 2 2 1 1 1 1 4 1 1 0 0 0 1 1 5 4 
83 G 4 3 2 5 1 0 35 1 4 1 2 2 1 2 2 2 2 1 1 1 1 4 1 3 0 0 0 3 0 
· 
3 
84 A 5 1 1 5 4 1 1 4 5 :2 2 :2 2 :2 :2 :2 2 1 
· 
1 .2 5 3 0 0 0 2 :2 0 0 4 
85 1994 B 4 0 3 5 :2 1 6 6 5 1 :2 :2 1 :2 2 2 2 1 2 1 1 
" 
1 :2 0 0 0 2 0 :3 
86 1994 D 5 1 3 0 4 2 76 1 5 1 2 2 :2 2 :2 :2 2 1 1 1 -1 1 1 2 0 1 0 :2 1 5 2 
87 1995 A 4 2 :3 0 1 5 361 6 5 1 2 3 2 2 2 2 2 1 1 :2 2 . :3 0 0 0 0 0 0 . 
88 D 1 4 :2 4 4 5 6 4 4 1 2 :2 :2 :2 :2 :2 2 1 1 1 1 4 1 1 0 0 0 1 0 3 
89 H 0 :3 4 5 1 :2 6 1 4 1 2 :2 1 :2 :2 2 :2 1 :2 1 1 5 1 :3 0 0 0 3 0 3 
90 1994 C 5 :3 1 4 :2 0 1 1 4 1 2 :2 2 :2 :2 :2 2 1 1 1 1 3 1 :2 0 0 0 2 0 :2 
C-IO 
1 1973 B 2 2 6 6 5 5 1 1 1 3 3 5 2 
" 1973 C 1 3 6 4 1245 1 4 1 2 0 5 2 .. 
3 1973 D 0 
· 
3 6 4 14 . 1 2 3 5 1 
4 1973 E 1 2 3 6 3 4 2 
· 
2 1 0 5 2 
5 1973 F 0 1 6 4 5 1 1 1 2 3 5 2 
6 1974 A 0 
· 
1 6 4 4 2 2 2 1 5 1 
7 1974 B 6 35 1 6 4 3 1 2 1 2 3 5 2 
8 1976 A 4 3 1 6 4 4 1 
· 
1 2 2 5 1 
9 1976 C 2 2 1 6 3 4 1 1 1 2 2 5 2 
10 1976 E 0 
· 
1 5 5 5 1 2 1 2 2 5 1 
11 1976 F 3 2 4 3 3 2 2 2 1 0 5 1 
12 1976 G 2 4 1 4 3 5 2 
· 
2 2 2 5 1 
13 1977 D 0 1 6 5 5 1 2 1 1 0 5 1 
14 1977 E 0 
· 
1 5 5 5 1 1 1 2 2 5 2 
15 1977 G 1 4 1 3 3 4 2 2 2 2 5 2 
16 1978 A 5 1 4 6 4 1 1 3 1 2 2 5 1 
17 1978 C 3 2 1 4 4 2 1 1 1 2 1 5 2 
18 1978 D 1 5 1 5 6 2 
· 
2 2 4 5 1 
19 1978 E 1 5 1 5 4 4 1 1 1 2 4 5 2 
20 1979 C 2 4 1 5 5 2 2 2 2 5 1 
21 1979 D 2 1 4 4 4 4 2 
· 
1 2 0 5 2 
22 1980 A 0 1 5 3 5 1 3 2 2 4 5 2 
23 1980 B 0 
· 
1 3 5 5 2 
· 
2 2 0 5 1 
24 1980 C 3 4 1 5 5 5 1 2 2 2 0 5 2 
25 1980 D 2 3 3 5 3 4 2 
· 
2 2 0 5 2 
26 1980 F 0 1 5 4 5 1 3 1 2 2 5 2 
27 198\) G 0 1 5 5 4 2 
· 
2 2 3 5 1 
28 1981 C 0 
· 
1 6 5 5 1 3 1 2 1 5 1 
29 1981 0 4 3 2 6 4 4 2 2 1 0 s. 2 
30 1982 B 2 2 14 6 3 1245 2 1 2 2 5 1 
31 1912 C 4 3 .. 6 5 2 2 
· 
1 2 1 5 1 
32 lt82 D 2 2 6 6 5 5 1 3 1 1 0 5 2 
33 1982 B 0 
· 
1 . 5 .. 1 3 1 2 0 .. 2 
34 1982 G 2 1 1 3 4 5 2 
· 
2 3 0 5 2 
35 1983 B 1 2 4 3 3 5 1 1 1 2 .. 5 1 
36 1983 C 1 1 1 5 4 5 2 1 2 2 5 2 
37 1983 0 . 2 4 4 4 12345 . 
· 
1 2 2 5 1 
38 1983 G 0 
· 
4 6 5 5 1 3 2 2 3 5 1 
39 1984 A 1 5 4 4 4 4 1 1 2 2 2 5 2 
40 1984 B 2 3 1 5 5 4 1 2 2 1 0 5 2 
41 1984 C 2 2 1 . 4 5 2 
· 
1 2 2 5 2 
42 1984 D 0 4 5 4 4 1 3 . 2 2 2 5 1 
43 1984 E 0 
· 
1 5 3 4 1 2 1 2 3 5 2 
44 1985 A 2 1 4 5 4 2 2 1 2 1 5 2 
45 1985 B 2 3 4 4 4 1 1 2 2 2 1 5 2 
46 1985 C 0 1 4 5 1 2 
· 
2 2 2 5 2 
47 1985 E 0 
· 
1 3 3 2 1 3 2 2 2 5 1 
48 1986 A 1 2 3 4 4 4 1 2 2 1 0 5 1 
49 1986 B 0 1 6 4 4 1 1 1 2 0 5 2 
50 1986 C 0 1 3 5 4 2 
· 
2 2 2 5 1 
51 1986 D 0 1 4 5 5 1 2 2 2 , 2 5 2 
52 1986 E 0 4 4 4 1 1 1 1 2 1 5 2 
53 1986 G 2 5 1 1 5 4 2 2 2 3 5 2 
54 1987 A 1 2 1 6 3 5 2 - 1 1 0 5 2 
55 1987 F 1 3 2 4 4 5 1 2 1 1 0 5 2 
56 19138 A 0 1 4 4 5 2 2 2 1 5 2 
C-ll 
57 1988 B 2 5 3 4 4 2 2 1 2 3 5 1 
58 1988 C 0 
· 
1 
" 
5 
" 
2 1 2 0 5 2 
59 1988 D 1 2 1 5 
" 
5 2 1 1 0 5 2 
60 1988 F 0 
· 
1 5 4 5 1 2 2 2 0 5 2 
61 1989 B 3 1 1 4 4 4 1 2 2 2 1 5 2 
62 1989 C 3 4 1 3 4 5 1 1 1 2 0 5 1 
63 1989 D 1 2 1 5 4 4 1 1 1 2 2 5 2 
64 1989 E 2 2 1 4 
" 
5 1 2 1 2 0 5 2 
65 1990 C 2 2 1 3 
" 
5 1 1 1 2 0 5 2 
66 1990 D 3 1 6 3 4 5 2 1 2 1 5 2 
67 1990 F 0 1 4 4 4 2 
· 
1 2 0 5 2 
68 1990 H 0 
· 
. 2 4 1 2 2 2 2 5 2 
69 1991 B 1 5 1 3 4 2 
· 
2 2 0 5 2 
70 1991 C 2 2 1 3 5 1 1 1 1 1 0 5 1 
1991 D 0 
· 
1 J 4 1 3 1 2 . 5 2 
1991 F 1 1 1 4 4 5 1 2 2 1 0 5 2 
1991 G 0 · ' 1 3 
" 
5 2 1 2 0 5 2 
74 1992 A 0 1 3 4 5 2 2 2 4 5 1 
75 1992 C 1 2 4 4 5 4 1 3 1 2 0 5 1 
76 1992 D 1 4 1 4 3 4 2 2 2 0 5 2 
77 1992 F 0 
· 
. . 4 24 1 2 1 0 . 2 
78 A 2 2 1 3 3 4 2 2 1 0 5 2 
79 B 0 
· 
3 3 5 U 2 1 1 0 5 1 
80 C 1 2 1 3 
" 
2 1 2 2 2 0 5 1 
D 0 
· 
1 3 4 5 2 
· 
2 2 0 5 2 
E 1 5 2 5 3 1 1 1 1 2 0 5 2 
1993 G 0 
· 
2 3 4 5 1 :i 1 2 0 5 2 
84 1994 A 1 3 1 4 5 4 2 
· 
2 1 0 2 
85 1994 B 0 1 2 
" 
5 1 :I 1 1 0 2 
86 1994 D 0 
· 
1 3 5 :I 1 :I :I :I 0 :I 
1!11 1995 A 1 5 , 1 5 :I 1 1 1 :I 0 1 
II 1995 D 0 1 :I .. :I :I 
· 
:I 1 0 :I 
89 1993 H 0 1 :I 3 5 1 3 1 :I 1 :I 
90 1994 C 0 :2 :I .- 4 :2 1 :2 0 :I 
C-12 
APPENDIXD 
80 
TAbLE OF rROORAH BY BAlI 
PROORAM 
'l'otal 
RAP 
109 
61.28 
Fr,emlerlCY Missing = 1 
'rotal 
89 
54.94 
13 
45.06 
162 
32. 100.00 
STAf'lS'l'ICS itOR TAELE: OF PROORAM df BAlI 
Stat!lItie 
C'bJ.-Square 
Llkel1b004 Ra1:1o '"""cx-;" ........ 
Continuity Adj • .,;n:l.-ilJqull~ 
Mantel-Haenllsel ........ -, ......... u 
Piaher's Exact 'eat 
Phi Coefficient 
Coefficient 
Sbe = 162 
:: 1 
D-1 
DF 
1 
1 
1 
1 
Value 
71.266 
11.101 
74.:U5 
76.7S9 
o. 
O. 
0.691 
Prob 
0.000 
0.000 
0.000 
0.000 
1.000 
3. 29B-20 
3.29E-20 
TABLE OF ['ItOORAM ElY BAPOFF 
PROORAM 
Row Pet 
Col Pet 
REG 
Total 
BAPOFF 
66 
61.68 
41 
38.32 
Total 
84 
18.50 
23 
21. 50 
101 
100.00 
Frll~Jerlev Mls~lng = 56 
STATISTICS FOR TABLE OF ~ROGRAM BY BAPOFF 
statistic DF Value Prob 
----------------------_._------------------------------
Chi-Squarll 
Lik81ibood Ratio Chi-Square 
continuity Adj. Chi-Square 
Kantel-Hallns.e1 Chi-Square 
Pisher's Exact '.st (Lert) (Right) 
(2-Tall) 
D-2 
1 34.102 0.000 
1 31.131 0.000 
1 32.005 0.000 
1 34.477 0.000 
o. 
o. 
o. 
missing. 
1.000 
4. 15B-0' 
4. 15E-09 
.----- ------ ---- ------------- ... -- <.lENDER=1 - -_ .. ------ ---------- - --- ---- ---------- ---- •. ---- --------- GENDER=i --------- --------- ---- -------
TABI,E OF PROORAM BY AA 
PROORAM AA 
Total 
49 
51.04 
47 
48.96 
Total 30 66 96 
31.25 68.15 100.00 
= 1 
STATISTICS FOR TABLE OF PROGRAM BY AA 
Stat1st1c 
Chi-Square 
Likallbood RAtio 
Continuity Adj. 
Hlmtel-Haenssel 
Fisher's Exact Tast 
Size = 96 
= 1 
D-3 
D!" 
1 
1 
). 
1 
'ValU8 
3.608 
3.639 
2.820 
3.511 
-0.194 
0.190 
-0.194 
'rob 
0.057 
0.056 
0.093 
0.059 
0.046 
0.983 
0.018 
TABLE OF PROORAM BY AAOn 
PROORAM 
Percent 
Row Pct 
Col Pct 
80N 
REG 
Total 
AAOFF 
5 
1.4.11 
Total 
14 
41.18 
20 
58.82 
29 34 
85.29 100.00 
Frequency = 63 
STATISTICS FOR 'fABLE OF PROGRAM BY AAOFF 
Stat1stic D!' ValU8 
Chi-:_ 1 648 
Likel d RAtio Chi-Square 1 703 
Continuity Adj. Chi-Square 1 011 
Mantel-Haens.el Chi-Square 1 .541 
risherls Exact Test (Left) 
(Right) 
(2-Tail ) 
0.328 
O. 
O. 
34 
.rcb 
counts less 
5. a valid test. 
D-4 
TABLE OF PROGRAM BY BCORG 
PROGRAM BCORG 
Row Pet 
Col Pet 11 21 Total 
88 
55.35 
11 
44.65 
Total 51 108 159 
32.08 67.92 100.00 
Hissing = 4 
STA1'ISTICS E'OR TABLE OF PROGRAM BY BCORG 
statistic 
Cbi-Squa" 
• Chi-Square 
Rlulte1-lfaens3~el Chi-Square 
Tellt (Left) (Right) 
U-Tail ) 
Phi Coefficient 
Contingency Coefficlent 
Cramer's V 
Effective 
Frequency 
Size::: 159 
::: 4 
D-5 
OF 
1 
1 
1 
1 
Value 
8.991 
9.269 
7.995 
8.935 
0.238 
0.231 
0.238 
Prob 
0.003 
0.002 
0.005 
0.003 
0.999 
2.UK-03 ).528-03 
TABLE OF GENDER BY OFFBCCRG 
GENDER OFFBCORG 
Total 
26 
49.06 
27 
50.94 
Total 16 37 53 
30.19 69.11 100.00 
Frequency :: 110 
STATISTICS FOR TABLE OF GENDER BY OFFBOORG 
Statistic DF Value Prob 
------------------------------------------------------
Cbi-square 
r.1kel1boOd Ratio Cbi-SqlU" 
conti,nui ty Adj. Chi-Square 
Rantel-lfaensael ChI-Square 
risber's Exact Test (Left) (Right) 
U-'I'a11) 
1 2.908 0.088 
1 2.965 0.085 
1 1.971 0.160 
1 2.853 0.091 
-0.234 
0.228 
-0.234 
0.019 
0.979 
0.135 
Effective Sample size = 53 
Frequency Hlssing ::: 
WARNING I 61\ of the are missing. 
D-6 
TABLE OF PROGRAM BY NOHBCORG 
PROGRAM NONBCORG 
Total 71 84 
47.83 52.17 
== 2 
Total 
88 
54.66 
73 
45.34 
161 
100.00 
STATISTICS FOR TABLE OF PROGRAM BY NOh~P'G 
Statistio DF Value Prob 
------------------------------------------------------
au-lllquare· ., 
L1kelibood Bat~qChi-Square 
continuity Adj. Chi-Square 
Kantel-Haens.el Chi-Square 
Fisher's Exact ~e.t (Left) 
. (Right) 
(2-'l'ail) 
Effective Sample Size = 161 
Frequency Missing = 2 
D-7 
1 
1. 
1 
1 
1.289 
340 
.519 
250 
0.198 
0.194 
0.198 
0.012 
0.012 
019 
012 
0.996 
9. 23B-03 
0.017 
TABLE OF PROGRAM BY OFtlroNBC 
PROGRAM OFFNONBC 
Total 40 32 
55.56 44.44 
~B(JUElncv Missing = 91 
Total 
41 
65.28 
25 
34.12 
72 
100.00 
,STATISTICS FOR TABLE OF PROGRAM BY O!~ 
StathUo 
. Chi-Square 
r.1ke11b004 Batio Chi-Square 
caattnu.1ty Adj. Chi-Square 
Kantel-Baenazel Chi-Square 
Fishel". Exact 'l'e.t (Left) (Right) 
(2-'l'&11) 
Phi Coefficient 
Contingency Coefficient 
Cramer's V 
0--8 
DF 
1 
1 
1 
1 
Value 
3.753 
3.75' 
2.850 
3.701 
0.228 
0.223 
0.22e 
Prob 
0.053 
0.053 
0.091 
0.054 
0.986 
0.046 
0.081 
PROGRAM 
TABLE OF PROGRAM BY PROFDEV 
PROFDEV 
Frlamler;lCY Missing = ~2 
STATISTICS FOR TABLE OF PROGRAM BY PROFDEV 
Statistic DF ValUe 
Total 
89 
58.94 
62 
41.06 
151 
100.00 
Prob 
-----------------------------_ ... _----------------------Chi-square . 
L1kel1boo4 Ratio Chi-Square 
Nlmtel-Ha .. sel Chi-Square 
phi Coefficient 
Continy8ftcy Coefficient 
CrHl8r • V 
Effective Sample Size '" 151 
Missing 12 
D-9 
4 
4 
1 
39.111 
40.721 
34.826 
0.509 
0.454 
0.509 
000 
000 
000 
TABLE OF PROGRAM BY "eJBCLASS 
PROGRAM 
Rov Pet 
Col Pet 
Total 
TJBCL.ASS 
101 
63.52 
FrllltClllel'llC¥ 'Il.sing '" 4 
58 
36.48 
'fotal 
90 
56.60 
69 
43.40 
100. 
STATISTICS FOR TABLE O~ PROGRAM BY TJBCLASS 
Statililltic DF Value Prob 
---------------------~--------------------------------Cbi-Square . . 1 111.'51 0.000 
L1kelibood Ratio Cbi-Square 1 133.196 0.000 
continuity Adj. Chi-Square 1 101.462 0.000 
Kantel-Baenazel Chi-Square 1 111.247 0.000 
ri.bero. Exact Test (Left) 1.000 (Right) 5.'IE-30 (2-1.11) S.'IB-30 
Size 
= " 
= 159 
D-lO 
0.839 
0.643 
0.839 
PROGRAM 
RoW' Pct 
Col Pet 
REG 
TABLE OF PROGRAM BY RELACC'l' 
RELACCT 
STATISTICS FOR TABLE OF PROGRAM BY RELACCT 
Statistic OF Value 
Saaple Size • 163 
D-ll 
" 75.968 
4 &f •• 023 
1 . 6'7.G61 
0.683 
564 
683 
Total 
90 
55.21 
13 
44.19 
163 
100.00 
Prob 
'l'ULE OF GENDER BY RELACCT 
GENDER RELACCT 
7 
8.908 
4.29 
10.61 
31.82 
Total 30 45 41 
15. 13. 18.40 27.61 25.15 
STATISTICS lOR TABLE OF GENDER BY RELACCT 
Statistic 
Chi-Square 
L1kel!hood laUe Cbl-SqwIre 
. RllDt,,1-Ba8WIul Chi-Square 
ft1 COeff1cien:t 
COnti~ COefficient 
Cramer 8 V 
Sample Slz8 • 113 
DF 
" " 1 
D-12 
Value 
331 
218 
0.598 
0.226 
0.221 
0.226 
Total 
91 
59.51 
66 
40.49 
163 
100.00 
Prob 
0.080 
0.082 
0.4139 
PROGRAM 
TABLE OF PROGRAM BY IMPACCT 
IMPACCT 
Fuquency Missing = 1 
STA'fIS'l'ICS FOR TABLE OF PROGRAM BY IMPACCT 
StaU.Uc DF Value 
Total 
90 
55.56 
72 
U.U 
162 
100.00 
PrOD 
------------------------------------------------------Cb1-Square • '0.0.. 0.000 
Likellbaod Ratio Cbi-lqUare • 107.023 0.000 
Mantel-Haen ... l Chi-Square 1 86.631 0.000 
Phi Coefficient 0.7«6 
Continaency Coefficient 0.598 
Cramer'. V 0.7«' 
Effective Sample Size = 162 
~ql.el:lcy Missing = 1 
D-13 
TABLE OF PROGRAM BY NAMEACCT 
PROGRAM NAMEAC":CT 
Total 
90 
55.21 
73 
U.79 
Total 117 46 163 
100.00 71.78 28.22 
STATISTICS FOR TABLE OF PROGRAM BY NAMEACCT 
Statistic DE' Value PrOD 
------------------------------------------------------
Phi Coefficient 
Conti~ncy Coeffioient 
Cramer 15 V 
Sample Size = 163 
D-14 
1 9'« 0.000 
1 211 0.000 
1 «" 0.000 
1 '51 0.000 
1.000 
2.541:-13 
3.381-U 
o. 
O. 
o. 
'tABLE OF PROGRAM BY RELBC 
PROGRAM RELBC 
Total 62 59 21 13 2 
38.04 36.20 16.56 1.98 1.23 
STATISTICS FOR TABLE OF PROGRAM BY RELBC 
statistic DF Value 
'fotal 
90 
55.21 
13 
44.19 
100. 
Prob 
------------------------------------------------------Chi-SqUare 4 16.520 0.002 
LikelIhood .. tic Chi-Square 4 16.119 0.003 
MaDtel-Baen.zel Cbi-square 1 10.7'0 0.001 
Phi C08ffiai.at . 0.318 
conti~ COetfialent 303 
CraBer 8 V 318 
Size • 163 
D-15 
----------------------- GEHDER=2 ------------------------------. 
TABLE OF PROGRAM BY RF.LBC 
PROGRAM 
Percent 
Row Pct 
Col Pct 
---------+--HaN 
Total 
RELBC 
25 
31.88 
25 
31.88 
10 
15.15 
6 
9.09 
STATISTICS FOR 'fABLE OF PROGRAM BY RELBC 
StaUaUc 
Cbi-Square . 
L1M1!baad Betio Cb1-1kp1ia.1:'e Rantel-tIII __ 1 Chl-8qUere 
Pbi Coeffici8Dt 
Continyenay coefficient 
CraBer a V 
Size = 66 
DF 
:I 
:I 
1 
Value 
7.110 
7.40l1li 
0.551 
328 
.312 
328 
'fotal 
40 
60.61 
26 
39.39 
66 
100.00 
Prob 
o.oel 
0.010 
o.na 
38' of the counts less 
than 5. a valid test. 
D-16 
'l'ABLE OF PROOR»\ BY I.k\?BC 
PROGRAM IMPBC 
Total 
90 
55.56 
12 
44.44 
Total 59 68 23 11 
36.42 41.98 14.20 6.19 
1 162 
0.62 100.00 
.. 1 
STATISfICS FOR TABLE OF PROGRAM BY IMPBC 
StathUc DF Value 'rob 
------------------------------------------------------
. ad-Square· . . 
Likel1bood Ratio ad-Square 
Rant8I-He .. _1 Chi-Square 
Phi Coefficient 
Continyenay coefficient 
CrlllMll' • V 
Effective 
« 
« 
1 
25.759 
21.630 
13.362 
0.39' 
0.370 
0.399 
Frequency 
WARNING I Cn,,"f" .. 
D-17 
0.000 
.0.000 
0.000 
less 
test. 
GENDER 
TABLE OF G]!;NDER BY WHATHBJR 
WHATMAJR 
Total 
11 
57.89 
8 
42.11 
8 19 
41.31 42.11 100.00 
Frequency Missing .. 144 
STATISTICS FOR TABLE OF G!HD£R BY WHATMAJR 
Statiatic 
ad.-ll!lquare 
L:Uut),1bood btio ad-Square 
Rantel-He .. _1 Cbi .. 8qWlre 
Phi Coefflc1eat 
Continyeney Coefficient 
Cramer • V 
DF 
2 
2 
1 
Value 
1.294 
7.nO 
5.962 
0.576 
0.499 
0.516 
Prob 
0.0013 
O.Ou 
0.015 
less 
test. 
D-18 
TABLE OF PROGRAM BY HONACCT 
PROGRAM HONACCT 
Total 
90 
SS.21 
73 
44.79 
Total 97 66 163 
S9.51 40.49 100.00 
STATISTICS FOR TABLE OF PROGRAM BY HONACCT 
Statistic DF Value Prob 
Chi-~ 1 129.33' 0.000 
r.,lUI Ratio Ch!-SquaJ:. 1 158.580 0.000 
cout1DuJ.ty Adj. Ch1-Sqwu ... 1 125.;710 0.000 
Jlllmt.l-...... 1 ctd.-lqual'. 1 121.540 0.000 
l'i_.I"_ bact .... t (Left) 1.000 
3.161-35 
3.161-35 
0.891 
665 
891 
Sample Size 163 
D-19 
TABLE OE' PROGRAM BY riuNBC 
PROGRAM HONOC 
---------+' 
REG 
Total 
90 
55.21 
73 
44.19 
163 
100.00 
FOR TABLE OF PROGRAM BY HONBC 
statistic DF Valu4t Prob 
------------------------------------------------------
Chi-~ 1 46.462 0.01.'10 Likel Batio Chi-aquaJ:. 1 51.868 0.01.'10 
Cout1DuJ.t, Adj. Ch1-lquan 1 U.2U 0.000 
Jlllmt.l-.... II.I ctd.-lquan 1 46.117 0.000 
l'i_.I". Ibra01: .... t (Left) 1.1.'101.'1 (Right) 1.281-12 
Ot-Yall) 1.501-12 
Phi Coefficient o. 
conti~noy coefficient O. 
cram.r II V o. 
Samole Size = 163 
D-20 
TABLE OF PROOP.AM BY HONNOlIil:lC 
PROGRAM HONNONBC 
Row Pet 
Col Pet Total 
~ 89 
54.94 
REG 73 
3. 45.06 
8.22 
17.65 
---------+--------+~~~-~+ Total 34 128 162 
20.99 79.01 100.00 
Missing = 1 
S~ATISTICS FOk ~ABLE OF PROGRAM &~ HONNONBC 
Statistic DF Value Prob 
------------------------------------------------------
au-II: . 1 U.OU 0.000 
Likel btio Chi-Square 1 14.145 0.000 
continuity Adj. Od.-Square' I 11.700 0.001 
Maatel-Haenazel Chi-Square 1 12.983 0.000 
Phheroll bact 'fellt (Left) 1.000 (Right) 2.04B-04 (2-'I'a11) 3.1515-04 
Phi Coefficient O. 
Coefficient O. 
O. 
Effective :::. 162 
Frequency 
D-21 
TABLE OF PROGRAM BY !:MeRE}) 
PROGRA.."1 EMCRED 
Total 68 94 
41.98 58.02 
pr.~n' .• _n'~v Missing = 1 
Total 
89 
54.94 
73 
45.06 
162 
100.00 
STATISTiCS FOR TABLE OF FROGRAM BY !:MeRED 
Statistic DF Value Prob 
------------------------------------------------------
' au-I&:: ]. '4.511 . O.OU 
, Li.Ul btio au-Square ]. 4.558 0.013 
COIltlnulty Adj. C81-&qwiIre I 3.862 o.on 
Maatel-Haenszel Chi-Square 1 4.481 0.034 
pisher's bact 'fest (Left) 0.9'9 (Right) 0.024 (2-'I'a11) 0.038 
Phi Coefficient o. 
Contin~ency Coefficient o. 
Cramer s V 0.167 
Effective :: 162 
Frequency 
D-22 
'.fABLE OF GENDER BY EMCRED 
GENDER EMCRED 
BUIJ.~WY Missing = 1 
Total 
96 
59.26 
66 
40.74 
U 162 
58.02 10U.00 
STATI~fICS FOR TAbLE OF GENDER BY £MeREu 
Statistic \ OF Value Prob 
------------------------------------------------------
ClI.1-I~ 1 9.072 0.003 LlUI Rado Cb1-lqwt.re 1 , 0'1 0.003 
COIltinuity Adj. Chi-Square 1 123 0.004 
Rantel-Ha4tJUll&el Cb1-Square 1 .016 0.003 
Fisher's Exact test (Left) 2.1U-03 (Right) 0.9" (:I-tail) 3.4811:-01 
-0 
• 2 
-0.237 
Effective Sample Size = 162 
MInIng .. 1 
D-23 
TAIlLE OF PROGRAM lilY OMLWRIT: 
PROGRAM OMLWRIT 
Total 
81.37 18. 
Frequency MIssing .. 2 
Total 
90 
55.90 
11 
44.10 
S~ATlsTICS !~R ~ABL~ OF PROGRAM Hi ORALWRIT 
statistic OF Value Prob 
------------------------------------------------------Cb1;"I~ . 1 36.25C 0.000 
LlUl Rat10 Cbl;..lqwt.n 1 CO.423 0.000 
COIltinuity Adj. Chi-Square 1 ,u.841 0.000 
Rantel-Ha4tJUII&el Cb1-Square 1 36.029 0.000 
Fisherts Exact test CLeft) 1.000 (Right) 5.6'11-10 (:I-tail) 5.6611:-10 
O • 
O. 
O. 
Effective Size '" 161 
Frequency = 2 
D-24 
PROORAM 
TABLE OF PROGRAM BY CHOSECAR 
r:HOSECAR 
Frequency 
Expected 
Percent 
Row Pct 
Col Pct I 11 21 31 41 
---------+ '.- '~-v.·':':-.,..+--------+--------fl'~----+ 
HON I ~'tl .~. 6C~ 11 1 il ; <",J .:~. I 
, ~ 5C~286:~ 12.571 16 ~S"· '42~ ' I 
:~ !,41.56~ 7.14 4.55· '3.;901 
: }12 •. 73: 12.50 1.95 .', ,6,~82 
',, 61.,31, 50.00 25.00 ,66.~.7 . 
_________ +.---.-'..;-... <!Y+~' --::-:.,. . .,.. ,-+--:.-._~--"+g"., -, 
REG I 31 . •. 11· , .,I{Mt .. 2l', 3 
40.114 '~c 86:;·;:,~t.~;~ ·~{12 3.8511 
20.13 '~~1~'14!' " :'~ ' 13~'64r 1.95 
46.91 ;rf6.n iE31'~8~ 4.55 
32. 63 , 1:\ 50:..~~~ ... ~:::?,~~~ 33.33 ---------+--------+~--,--.--------+--------+ 
Total 95 22 28 9 
61.69 14.29 18.18 5.84 
Frequency MisBing = 9 
Total 
88 
51.14 
66 
42.86 
154 
100.00 
STA'lISTICS FOR TABLB OF PROGRAM BY CHOSECAR 
Statistic DF Value Prob 
------------------------------------------------------au-Square 
LiM11bood .. tio au-aqua" 
llant.l-Ha ...... l Chi-aqua" 
Phi Coefficient 
continyency Coefficient 
Cr ... r s V 
Effective sa-ple Size = 154 
Frequency Missing = 9 
D-25 
3 , 
1 
16.660 
16.197 
8.175 
0.329 
0.312 
0.329 
0.001 
0.001 
o.ooc 
.------------------------------ GENDER=l ----------------------------. 
PROORAH 
Frequency 
Expected 
Percent 
Row Pct 
TABLE OF PROORAM BY CHOSECAR 
CHOSECAR 
Col Pet I 11 2 I 31 41 
---------+1le ---.,,--t--------+--------+--------+ 
HON i JJ',\ji \'CO 'l 5 2 1 f3lo67 f 6.4 6.9333 1.6 , t,u.UI 5.56 2.221.11 I ~83.33 : 10.42 4.17 2.08 1.1I~64.-52 : 41.61 15.38 33.33 REG------t::n~'~~1Li:~'+~~,:.,~~~i~.-.~+;;~~iji 
24.44 -f:''-o''8 ;--.12.; 22~ ~<2~223 
52. 38 ~,.16 .61 ~;~ :2Hl~ t 4,.;16., 
35.48 . 58.33 , ,.84.62", 66.67. 
_________ +----- ___ +~=' ______ +--;;.;;.-.o;:..-..;+---..::.;:;.-"" .. 
Total 62 12 13 3 
68.89 13.33 14.44 3.33 
Frequency Mi8Bing = 1 
Total 
48 
53.33 
42 
46.61 
90 
100.00 
S'lA'lISTICS FOR TABLE OF PROQRAM BY CHOSBCAR 
Statistio 
Chi-... re . 
Likelihood Ratio Chi-Square 
Mantel-Haenszel Chi-Square 
Phi Coeffioient 
Conti~ncy Coeffioient 
Cramer 8 V 
Effective Sample Size = 90 
Frequency Mi8sing = 1 
Dr 
3 
3 
1 
ValU8 
11.116 
l2.436 
10.208 
0.362 
0.340 
0.362 
Prob 
0.008 
0.006 
0.001 
WARNING: 25' of the cells have expected counts less 
than 5. Chi-Square may not be a valid test. 
D-26 
TABLE OF PROGRAM BY PREP 
PFr,OGRAM PREP 
Total 2 10 23 59 60 
1.30 6.49 14.94 38.31 38.96 
Frequency .. 9 
STATISTICS FOR TABLE OF PROGRAM SY PREP 
Stati III tic 
Chi-Square 
Like11bood latic Chi-Square 
Jllmtel-Ha .. _l Cb1-~re 
Phi Coefficict 
Contln,ency Coefficient 
C:r_r III V 
Effective Saaple = 154 
~ell~~ln~y Missing : 
DF 
4 
4 
1 
Value 
11.765 
19.'3' 
11.755 
0.34' 
0.330 
0.34' 
Total 
86 
55.84 
68 
44.16 
Prob 
0.001 
0.001 
0.000 
30' of the cells less 
than S. test. 
D-27 
------------------------------ GENDER"'l ----------------------------
TABLE OF PROGRAM BY PREP 
PROGRAM PREP 
Total 1 5 11 35 31 
1.12 5.62 19.10 39.33 34.83 
.. 8 
STATISTICS FOR TABLE OF PROGRAM BY PREP 
Statillltic 
Chi-Square 
LikeU:b004 Iat1a Chi-Square 
Mantel-saenazel Chi-Square 
Phi coefficient 
contin,ency coefficient 
Craller a V 
Effective 
Frequency 
Dr' 
.. 
4 
1 
Value 
18.U' 
21.063 
17.510 
0.452 
0.412 
0.452 
Totllll 
46 
51.69 
43 
48.31 
89 
100.00 
'rob 
0.001 
0.000 
0.000 
WARNING: leu 
test. 
D-28 
PN.OGRAM. 
Row Pet 
Col Pet 
HOM 
TULE OF PROGRAM. .bY MWHERE 
MWHERE 
REG 0 
1.8333 
0.00 
0.00 
0.00 
Total 5 11 14 
16.61 36.61 46.67 
rU.IUll.ll\:J ,. 133 
Total 
19 
63.33 
11 
36.67 
30 
100.00 
STA~ISTICS FOR TABLE OF PROGRAM SA MWHERB 
Statistic 
Effective Sample Size '" 30 
Frequency Missing '" III 
WARNING: 82' of the data 
DF 
2 
:I 
1 
ValWil 
5.seo 
7.U? 
S.6U 
Ul 
0104 
0.U1 
Prob 
0.0501 
0.025 
O.OUI 
WARNING: 50' of the Ie •• 
than 5. test. 
0-29 
TABLE OF PROGRAM. BY C?A 
PROGRAM. C:?A 
Total 105 54 
66.04 33.96 
'" 4 
Total 
86 
54.09 
13 
45.91 
159 
100.00 
STATISTICS FOR TABLE OF PROGRAM 57 CPA 
Statbtic DF Value Prob 
------------------------------------------------------C'IU-8quan 
L1bUbGod RatiO Cbi-SqUan 
continuity Adj. Chi-SqUare 
Jlimtel-Haenazel CbJ.-Sqwu:e 
Fi.her'. Exact ~e.t (Left) 
UUpt) 
(2-'l'ail) 
Effective Sample Size : 159 
Fr.!~le~lCV Missing = 4 
0-30 
1 
1 
1 
1 
5.161 
5.878 
5.081 
5.82' 
O. 
O. 
0.192 
0.015 
0.015 
0.024 
0.016 
.915 
au 
.019 
lABLE OF PROGRAM BY INTERN 
PROGRAM INTERN 
Total 
64. 
Total 
11 90 
025 
.15 55.21 
- - .22 
.91 
13 
44.19 
58 . 163 
35.58 100.00 
STATISTICS FOR TABLE OF PROGRAM BY INTERN 
Statistic:: 
Chi-SqUare 
LJ..U11bood bUo Chi-SqUare 
. CODt1nu1ty .l4j. Cb1-
Rlll.ntel-Baeruucel Cb1-
risher's bact 'l'8l1t (Left) (Rivht) (2-TaU) 
Phi Coefficient 
Conti~ncy Coefficient 
CrU'ler II V 
aamp~e Size = 163 
DF 
1 
1 
1. 
1 
D-31 
Value 
41.845 
50.30a 
45.596 
41.551 
o. 
o. 
o. 
Prob 
0.000 
0.000 
0.000 
0.000 
1.000 
2.UJ:-12 
2.95E-12 
TABLE OF PROGRAM BY FIRSTJOB 
PROGRAM 
Total 
Frequency 
FIRSTJOB 
103 
64.78 
== 4 
21 
16.98 
Total 
89 
55.91 
10 
44.03 
29 159 
11.24 100.00 
STATISTICS FOR TABLE OF PROGRAM BY FIRSTJOB 
Stati~Uc OJ' Value Prob 
------------------------------------------------------
re 
cd b1:1o Cbi-Square 
Mantel-Hlilens .. 1 Chi-Square 
'hi Coefflciaat 
contl~enay Coefficient 
Cr ... r II V 
Effective Size = 159 
Frequency = 4 
D-32 
2 
2 
1 
14.101 
15.041 
6.54,0 
0.305 
0.292 
0.305 
0.001 
0.001 
0.011 
TABLE OF GEHD!R BY EMPLOYED 
GENDER EMPLOYED 
Row Pet 
Col Pet Total 
1 91 
59.51 
66 
40.49 
Total 163 
100.00 
STATISTICS FOR TABLE OF GENDER BY EMPLOYED 
Statistic· DF Value 1'1'013 
----~-------------------------------------------------Chi-Square 1 4.158 0.041 
L1ke11boo4 Batio Chi-Square 1 4.133 0.042 
CODt1au!ty Adj. Cbi-square 1 2.78a 0.095 
RaDtel-Haenuael Cbi-aquare 1 4.132 0.042 
l'i8her I 118 BIUiIat ftll8t: (Left) O. "2 
(Rlght) 0.04' (2-tail) 0.063 
Ih.i Coeffioient: 
cont:inyaner Coeffioient 
Crullu: III V 
Size::: 163 
50\ of the 
than 5. 
D-33 
0.160 
0.158 
0.160 
PROGRAM TRAVEL 
TABLE OF PROGRAM 13Y TRAVEL 
Total 
85 
54.84 
10 
45.16 
24 59 39 22 11 155 
15.48 38.06 25.16 14.19 7.10 100.00 
::: B 
S'fA'fIsnC'S FOR OF PROGR..I\R BY TRAVEL 
Statistio 
Cbi-Squue . 
loiMlihrood. buc CbJ.-8quare 
Mimtel-HIIl .. ael Cbi-8quare 
Phi Coeffioient 
CODtinyency Coefficient 
Cruer III V 
Bffective Size .. 155 
::: 8 
D-34 
DF 
4 
4 
1 
Value 
11.075 
11.U4 
7.064 
0.261 
0.258 
0.261 
Prob 
0.021 
0.022 
0.008 
TABLE OF GENDER BY GEOCHNG 
GENDER GEOCHHG 
2 I 5 10 
6. tEllS 13.827 
6.17 .35 
14.29 .57 
33.33 31.25 
---------+--------+--------Total 15 32 
18.52 39.51 
.. 
14 
17.28 
9 
n.ll 
6 
6.2469 
7. 
U. 
54. 
u. 
Total 
46 
56.19 
35 
43.21 
81 
100.00 
&'1'A'1'ISTICS FOR TABLE O~ GE~ER BY GHOCHNU 
Statistic 
OlNIIlP.l.V B1 
D-35 
DF 
" 
" 1 
Value 
10. 
11. 
3. 
O. 
O. 
O. 
Prob 
0.034 
0.025 
0.o", 
TABLE OF PROGRAM BY REGION 
PROGRAM REGION 
= 9 
STATISTICS FOR T~LE OF PROGRAM BY REGION 
Statilllltic DI' Value 
Total 
87 
56.49 
67 
43.51 
154 
100.00 
Prob 
--------------------~---------------------------------C'bJ.-Square . "11.317 
L1MUboOd Datto C'bJ.-SquaN " U.726 
Mantel-Haena .. l Chi-Square 1 10.096 
Phi Coefficient 0.272 
cont!2?ency Coefficient 0.262 
craaer s V 0.272 
= 154 
cells have counts less 
than 5. Chi-Square may a valid test. 
D-36 
------------------------------ GENDER=l ---------------------------
PROGRAM REGION 
REG 
Tatlll 66 
10.91 
TABLE OF PROGRAM BY REGION 
1 
1.53 
6 
6.45 
10 
10.15 
r~l.m!erlcy Missing = .. 
Tot-' 
.--
52.69 
U 
41.31 
g I 
--+ 
.-
4.30 100. 
STATISTICS fOR TABLE OF PROGRAM BY RBGION 
Stat1atic 
Chl-8qWIl'e 
LUual1bood Ratio "",",L-iIIqLNI". 
Mantel-Raenszel ..... ,4-'0lI<lI, .. 
Phi Coefficient 
Continaency Coefficient 
CrAller's V 
Effective Sample Size = 93 
Frequency Missing = 4 
WARNING 3 10' of the 
than 5. 
DI" 
.-
.-
1 
D-37 
Value 
'.131 
10.926 
'.019 
0.313 
0.299 
0.313 
Prob 
0.05. 
0.021 
0.003 
PROGRAM 
Total 
TABLE OF PROGRAM BY SALARY 
SALARY 
8 17 
5.10 10.83 
'" 6 
34 
21.66 
45 
28.66 
STATISTICS FOR ,ABLE OF PROGRAM BY SALARY 
Statiatic DF Value Prob 
------------------------------------------------------
ad-Square· . 5 U.l7C 0.020 
L1kelibood Ratio ad-lquare 5 11.127 0.017 
Mantel-Haena .. l Chi-Square 1 6.615 0.010 
Phi Coefficient 0.292 
continvency Coefficient 0.280 
CraMI' • V o.na 
Bffective Size = 157 
Frequency = 6 
D-38 
12 
45.86 
.00 
TABLK OF GE!WER BY SALARY 
GENDER SALARY 
Frequency 
Expected 
Percent 
Row Pct 
Col Pct I 11 21 31 41 51 61 
---------+--------+--------+--------~--------+--------+--------+ 
1 I 2 • 11 ""'-'."1 ,10,'''-'''0:''1 4.8408 10.287 20'5731~"'~ 22;J '.917~: '8,;;11 • 1.27 5.73 10.83 . • 19.11; ~. . +.92,t ~, loC.~6 
2.11 9.47 17.89 ' . 31~ 51~' .... :tl7~ , .~;21 
25.00 52.94 50.00 66.67 . .~~ ~6.67 ---------h-.:-:::-<-' -:-: --+::--":'.;:."7"7-"7.+- .--.::-~~-.r l,,~~ ... +,,"""~"=+ __ ~-"'" , , 
2 1~ ' ., .. 6 , ~~"'".81 ~',~ 17 15 9 7 
• 3.1592 ;:: t71.'34: ~1t·3.~2~:t 17.771 9.0828 11.847 
r·:3.825.'10''''·.\lO.8~f 9.55 5.73 4.46 .IL!~6.k '2~90', ·4i:':17:f.42 · 24.19 14.52 11.29 ~OO',c.~. 'Ia06l;' ~ 5'0\~OO \ 33.33 39.13 23.33 --------.------~~+'::.--:':.,;--~~::::+~~- .--.~+--------+- ..... ------+--------+ 
ota1 8 17 34 45 23 30 
5.10 10.83 21.66 28.66 14.65 19.11 
requency Miaaing 2 6 
S~ATI~TICS F0R TABLE OF GENDER BY SALARY 
Statiatic 
Ch1-Squa~e 
Likelibood .. tio Obi-Square 
llutel-Ha ...... l Oti-Square 
Phi Coefficient 
conti~eDCY Coefficient 
Cra.er a V 
Effective Saap1e Size = 157 
Frequency Missing = 6 
D-39 
DF 
5 
5 
1 
Value 
10.193 
10.349 
7.852 
0.255 
0.247 
0.255 
Prob 
0.070 
0."'6 0.005 
.------------------------------- GENDER=2 ------------------------------
TABLE OF PROGRAM BY SALARY 
PROGRAM SALARY 
Frequency 
Total Expected Percent 
Row Pct 
95 Col Pct I 11 21 31 41 51 61 
60.51 
·1.61 3.23 .19.35 ... ~L7~14J1(' ~1l~29 6.45 
HON------t:~~~~i-+-~~~~~~-+S~~:~~i~+:::~·f~~+.~.~~~~~i +-~~~~~:-+ 
2.70 5.41 . 2·,..43'~2'0!-73':' :1"18.92 10.81 
62 I 16.67 25.00 ·;.t1~:!.59 ~· ,_; ~~73.33"", ~~~18 57.14 
3 9 .4 9 RiG------+.i2.~~~·~~+~~~·~!+-~~;~:i-+-~~~~~:-~--:~~~ ~ -~t.~~~t-+ 
° 8 .• 06. ""it'<9.6W 8.06 6.45 3.23 ' 4.8_ 
157 . O.OOf !~ .. 24~00 20.00 16.00 8.00 \ ' 21.Obr 83;.33 - \',';75.0 29.41 26.67 22.22 ,42.86' . 
•• 0, , • • •• 0'. ' ...... 100.00 _________ + ________ +-------- ________ +--------+--------+ ___ ~ 
'total. 6 8 17 15 9 7 
9.68 12.90 27.42 24.19 14.52 11.29 
Frequency Missing = 4 
S~ATIS~ICS FOR ~ABLB OF PROGRAM BY SALARY 
Statistic 
Chi-Square 
Likelihood Ratio Chi-Square 
Rantel-Haenazel Chi-Square 
Phi Coefficient 
Continvency Coefficient 
Cramer s V 
OF 
S 
5 
1 
Value 
11.858 
12.119 
5.186 
0.437 
0.401 
0.437 
Prob 
0.037 
0.033 
0.023 
Effective Sample Size = 62 
Frequency Missing = 4 
WARNINGs 58' of the cells have expected counts less 
than 5. Chi-Square may not be a valid test. 
D-40 
Total 
37 
59.68 
2S 
40.32 
62 
100.00 
PROORAM 
Frequency 
Expected 
Percent 
now Pet 
TnLE OF PROORAM BY SUCCRATE 
SUCCRATE 
Col Pet I 11 21 3 ; 4 I 51 Total 
90 HON------t~·~~~~~-+--:~~~~-+-:~~~~~-rr~~e;~:i. ~;~.:;~~~iiir+ 
0.00 0.00 9.ft2 I \';,29:45~ ~' 15.95~ 
0.00 0.00 17.16 ~r 53~33 · i' :28.89! 55.21 
0.00 0.00 48.48 ~ ,.; .. 5.9.· 26-1<'J , ~3.4l\J ---------+--:-~-_:_-:_+-------· -+------ ... :~,+~-----:it-:/~':ir.,..;-,*~+ 
73 ~tO~44 7~~ '~3'!J35 .~;i.4:~ : 77.?'t 36.276 18.362 REG 1'tJ' ''-"·,': · ~ '" ." ; "' .• r.,7: ....... ;.. .~. -, 1.1t'j 33 . 15 
f;ttO.61 > ~~29 :~~~fO~4~i 20.25 9.20 44.79 ~; .; 1.37 9.59"2~.29". 45.21 20.55 
---~--___ 1!':~~:~~~+-:~~:~~~;:~~~:~~~~--~~:~~-+--~~:~~-+ 
Total 1 7 33 81 41 163 
0.61 4.29 20.25 49.69 25.15 100.00 
STATISTICS FOR TABLE OF PROGRAM BY SUCCRAT! 
Stati::stic 
Chi-Square 
Likelihood Ratio Chi-Square 
RaDtel-Baen.zel Chi-Square 
Jb1 coeffioient 
Contingency Coeffioient 
Cr ... r'. V 
~l!' 
.. , 
1 
Value 
12.118 
15.126 
11.150 
0.273 
0.263 
0.273 
. . 
I?rob 
0.016 
0.004 
0.004 
Sa.ple Size - 163 
WARNING, 40t of the cell. haVIa _xpected counts 1 ••• 
than 5. Chi-Square may not be a valid test. 
D-41 
TABLE OF GENOER BY PROFORG 
GENDER 
Frequency 
ExpectEld 
Percent 
Row Pet 
PROFORG 
Col Pet I 11 21 Total 
-------i-ij£r~~S7,f,+-----38-< 95 ;~~.8;~ .. ~i':: 46.615 I ~l3$·.';\4ok 23.60 59. 01 
"n :60 !OOr 40.00 Jf~~;~~ 48.10 
---.----2-t----25-~ .. ·~~7~i:. + 66 
33.61.5 ~ttU'32 :t 8·1 15. 53 t~~~l.l 40.99 
37.88 . : 62fl.~ 
30. 49 •. 9~ 
----- ----+--------+.:..-:....:.--!..-+ 
Total 82 79 161 
50.93 49.07 100.00 
Frequency Hissing = 2 
STATISTICS F'OR 'i'ABLE OF G}:';t."DER BY PRuFORG 
Statistic 
Cbi-Square . 
LlM11boo4 Ratio Ch1-&quare 
continuity Adj. Chi-SqUare 
Rantel-Kaenszel Chi-Square 
Fi.her's Exact Test (Lett) (Right) 
(2-'fa11) 
Phi Coefficient .~ 
Contingency Coefficient 
Cramer's V 
Effective Sample Size = 161 
Frequency Hissing = 2 
D-42 
DF 
1 
1 
1 
1 
Value 
7.626 
7.688 
6.766 
7.578 
0.218 
0.213 
0.218 
Prob 
0.006 
0.006 
0.009 
0.006 
0.998 
4.54B-03 
6.65B-03 
.' 
.- .. ---------------------- GENDER=l -----------------------------
TABLE OF PROORAM. BY PROFORG 
PROGRAM 
Frequency 
Expected 
Percent 
Row Pct 
Col Pct 
REG 
Total 
PROFORG 
51 
60.00 
= 2 
.38 
40.00 
Total 
48 
50.53 
41 
49.41 
95 
100.00 
STATISTICS FOR TABLE OF PROGRAM BY PROFORG 
Statistic 
Chi-Square 
Chi-Square 
IPlaln:t41tl··HaenlIZ4I,l Chi-square 
'fellt (Left) (Right) (2-Ta1l) 
Phi Coefficient 
Coefficient 
::: 95 
D-43 
m' 
1 
1 
1 
1 
Value 
O.lBO 
0.118 
0.180 
Proll 
0.079 
0.078 
0.121 
0.080 
0.976 
0.060 
0.096 
~ .. J 
APPENDIXE 
103 
T -Test Results of Statistical Significance 
Variable: Number of Non-Business College Organizations (NUMNONBC) 
Program N Mean Std Dev StdError Min Max Prob 
Honors 46 2.543 1.929 0.284 1 11 0.0452 
Regular 26 1.846 0.967 0.190 1 5 
Pr~gram N Mean Std Dev Std Error Min Max Prob 
M Honors 24 2.458 2.245 0.458 1 11 0.0579 
M Regular 16 1.500 0.632 0.158 1 3 
Variable: Extent of Professional Development (PROFDEV) 
Program N Mean Std Dev Std Error Min Max Prob 
Honors 89 3.551 1.055 0.112 1 5 0.0000 
Regular 62 2.258 1.305 0.166 1 5 
Gender N Mean StdDev Std Error ~ Min Max .. Prob 
Male 91 2.880 1.373 0.144 1 5 0.1079 
Female 60 3.233 1.226 0.158 1 5 
Program N Mean · 'Std Dev 
. I: ... Std :Error Min Max Prob 
M Honors 49 3.490 1.082 0.155 1 5 0.0000 
M Regular 42 2.167 1.342 0.207 1 5 
Program N Mean Std Dev Std Error Min Max Prob 
F Honors 40 3.625 1.030 0.163 1 5 0.0003 
F Regular 20 2.450 1.234 0.276 1 4 
E-J 
Variable: Relationship with Accounting Faculty (RELACCT) 
Program . '·' N "Mean Std Dev StdError Min ' Max Prob 
Honors 90 4.144 0.881 0.093 1 5 0.0001 
Regular 73 2.342 1.250 0.146 1 5 
Program N Mean Std Dev Std Error Min Max "Prob 
M Honors 50 4.260 0.899 0.127 1 5 0.0000 
M Regular 47 2.213 1.197 0.175 1 5 
Program N Mean Std Dev Std Error Min Max Prob ······· 
F Honors 40 4.000 0.847 0.134 2 5 0.0001 
F Regular 26 2.577 1.332 0.261 1 5 
Variable: Impact of Accounting Faculty (IMPACCT) 
.... ... Program N Mean . Std Dev Std Error ,Min "Max Prob 
."' . 
Honors 90 4.056 0.964 0.102 1 5 0.0000 
Regular 72 1.861 1.079 0.127 1 5 
Program . . N Mean Std Dev Std Error Min Max Prob i: 
M Honors 50 4.060 1.058 0.150 1 5 0.0000 
M Regular 46 1.848 1.053 0.155 1 5 
Program N ,Mean Std Dev StdErrof Min Max Prob 
F Honors 40 4.050 0.846 0.134 2 5 0.0000 
F Regular 26 1.885 1.143 0.224 1 5 
Variable: Relationship with Business College Faculty (RELBC) 
'I 
.'· Program N Mean Std Dev Std Error Min Max Prob 
Honors 90 2.211 0.977 0.103 1 5 0.0009 
Regular 73 1.700 0.938 0.110 1 5 
Program N Mean ',i; Std Dev Std Error Min Max Prob 
M Honors 50 2.360 1.045 0.148 1 5 0.0002 
M Regular 47 1.617 0.848 0.124 1 5 
E-2 
Variable: Impact of Business College Faculty (IMPBC) 
Program N Mean Std Dey Std Error Min Max Prob 
Honors 90 2.167 0.851 0.090 1 4 0.0002 
Regular 72 1.639 0.909 0.107 1 5 
Program . N Mean StdDey Std Error Min Max ·Prob 
M Honors 50 2.320 0.819 0.116 1 4 0.0001 
M Regular 46 1.587 0.884 0.130 1 5 
Variable: Rating of Audit Class (AUDIT) 
Program N Mean Std Dey Std Error Min Max Prob 
M Honors 46 2.413 1.326 0.196 0 5 0.0344 
M Regular 45 3.000 1.279 0.191 1 5 
Variable: Rating of Cost Accounting Class (COST) 
Gender N Mean Std Dey ... Std Error Mih Max .. ·· Pro b·· 
Male 92 3.022 1.391 0.145 0 5 0.0548 
Female 64 2.578 1.434 0.179 0 5 
Variable: Rating of Intermediate Financial Accounting Class (INTFIN) 
Gender N Mean Std Dev Std Error · Min Max Piob 
Male 95 4.168 1.226 0.126 0 5 0.0263 
Female 59 3.678 1.456 0.189 0 5 
Program N Mean Std DeY Std Error Min Max Prob 
M Honors 48 4.458 1.051 0.152 0 5 0.0190 
M Regular 47 3.872 1.329 0.194 0 5 
Variable: Rating of Tax (TAX) 
Gender N Mean Std Dey ' StdError Min Max ' Prob 
Male 89 2.933 1.468 0.156 0 5 0.0570 
Female 63 3.381 1.349 0.170 1 5 
E-3 
Variable: Rating of MIS (MIS) 
Program N Mean Std Dev Std Error Min Max Prob 
M Honors 42 1.690 1.506 0.232 0 5 0.0423 
M Regular 42 2.381 1.561 0.241 0 5 
Variable: Preparation for an Accounting Career (PREP) 
Program N Mean Std Dev Std Error Min Max Prob 
Honors 86 4.360 0.781 0.084 2 5 0.0001 
Regular 68 3.706 1.038 0.126 1 5 
Program N Mean Std'Dev Std Error Min.·. I Max Prob ,.", 
M Honors 46 4.413 0.652 0.096 3 5 0.0001 
M Regular 43 3.581 1.006 0.153 1 5 
Variable: Happiness with Current Job (HAPPYJOB) 
;Prograrn N Mean Std Dev Std Error Min Max Prob 
Honors 85 4.259 0.833 0.090 1 5 0.0380 
Regular 67 3.940 1.043 0.127 1 5 
Variable: Number of Years with Large CPA Firm (yRSLCPA) 
Program N Mean Std Dev Std Error Min Max Prob 
Honors 87 4.126 3.991 0.428 0 18 0.0021 
Regular 70 2.229 3.477 0.416 0 13 
Program N Mean Std Dev Std Error Min Max Prob 
M Honors 48 3.792 3.549 0.512 0 18 0.0532 
M Regular 45 2.333 3.631 0.541 0 13 
Program' N Mean Std Dev Std Error Min Max Prob 
F Honors 39 4.538 4.489 0.719 0 13 0.0191 
F Regular 25 2.040 3.247 0.649 0 11 
Variable: Number of Promotions (NUMPROMO) 
Gender '.' N Mean Std Dev Std Error Min Max Prob 
Male 86 4.209 2.392 0.258 0 12 0.0704 
Female 58 3.517 1.976 0.259 0 8 
E-4 
Variable: Extent of Travel with Job (TRAVEL) 
Program N. Mean .. Std Dev Std Error Min Max Prob 
Honors 85 2.812 1.086 0.118 1 5 0.0075 
Regular 70 2.329 1.126 0.135 1 5 
Program N MeaIlI Std Dev Std Error Min Max Prob 
M Honors 46 2.826 1.102 0.162 1 5 0.0647 
M Regular 46 2.370 1.236 0.182 1 5 
Program N Mean Std Dev Std Error Min Max Prob 
F Honors 39 2.795 1.080 0.173 1 5 0.0428 
F Regular 24 2.250 0.897 0.183 1 4 
Variable: Number of Moves (MOVENUM) 
Program 
.. I::: N Mean Std Dev Std Error Min Max Prob 
M Honors 49 1.245 1.437 0.205 0 6 0.0184 
M Regular 46 0.652 0.924 0.136 0 3 
Variable: Self-Rating of Extent of Success (SUCCRA TE) 
!?"ogram N Mean Std Dey Std Error Min MaX· Prob 
Honors 90 4.111 0.678 0.071 3 5 0.0055 
Regular 73 3.740 0.943 0.110 1 5 
Program N Mean Std Dey Std Error Min Max Prob 
M Honors 50 4.120 0.627 0.089 3 5 0.0222 
M Regular 47 3.723 0.994 0.145 1 5 
Variable: Number of Professional Organizations (NPROFORG) 
Gender N ·:Mean Std Dey Std Error Min Max Prob 
Male 56 1.768 0.831 0.111 1 4 0.0523 
Female 23 2.174 0.834 0.174 1 5 
E-5 
WORKS CITED 
Their Accounting Industry?" Journal of 
,nff-"rnn,f-"r 1994. 
Friedlan, John. .. ... tPPf'\Pr! Tradition." CA Magazine, 1995. 
Gammie, Elizabeth 
the Right 
"Graduate :;CflOO!S 
Maupin, Rebekah. 
for 
Nelson, Irvin T. 
Perspective. " 
Strait, 
Weisel, 
.,rt",·t'Pti Accountants--Progressing 
.lYQ~W1JY!mJ~~~~~, 1995. 
=~=~:.......:...:..=~=::.=,March 18,1996. 
Curriculum 
~~~~~~~~~~~,June 1993. 
New About Accounting 
"-===='-"'-"'~~"'" December 1 
Change? An 
Undermine 
~~~==C!., April 1990. 
"Why Nobody Wants a Good Bean Counter." ~~~..£.2:~~~~~, June 30, 1 
109 
